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About AIM
Overview
Welcome to the Arthur Interactive Media (AIM) Buddy Project! AIM is a cross-age buddy
program designed to promote social, emotional, and character development in elementary
school students. Instead of traditional story books, this innovative program uses interactive
features (digital stories and games), based on PBS’s popular Arthur series, that allow students
to interact with characters, explore multiple perspectives, and consider the impact of different
behaviors and actions.
Created by the WGBH Educational Foundation and the Institute for Applied Research in Youth
Development at Tufts University, AIM is designed to be a supplement to existing social, emotional,
and character development curricula. It includes five interactive features. Each of the interactives
(online story or game) focuses on a specific topic: empathy, honesty, forgiveness, generosity, and
learning from others. Exploring these topics with children helps develop social and emotional skills
such as social awareness and relationship building, and prosocial behaviors such as respecting
and listening to others. It also decreases antisocial behaviors such as bullying.
In the AIM Buddy Project, cross-age buddy pairs (ideally, two grades apart, e.g., first and fourth
graders or second and fifth graders) meet to listen to an interactive story or play an online game
together. Embedded discussion questions encourage the buddies to talk about and reflect on the
characters’ feelings and perspectives; consider the consequences of various actions or behaviors;
and explore different ways of understanding feelings, coping with issues, and resolving conflicts.
The interactive Arthur stories and games specially created for this program serve as an ideal
platform to advance these goals, because they allow children to interact with characters on the
screen. Research supports the idea that children learn from digital technology, and that early
experience with research-tested educational media (such as curriculum-based television shows
and online games) can help create the path to long-term success (Calvert 2015). In addition, the
use of the familiar and much-beloved Arthur characters will help children more easily relate to
the story and understand the motivations and choices each character makes.
The program is made up of 20 sessions:

★
★

3 introductory/prep sessions (training and getting-to-know your buddy)

★

1 or 2 wrap-up sessions (conclusion and celebration)

15 topic sessions (3 sessions for each topic)
1: introduction to topic
2: buddy experience with interactive feature
3: reflection on the topic and the buddy experience
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All AIM Buddy Project materials—including this guide as well as the interactives, videos,
PDfs, and more—can be found on the AIM Buddy Project website at http://aimsbuddyproject.
com/. This Teacher’s Guide provides everything you need to plan and implement your buddy
program, including how-to information, buddy training, paired and whole-group activities for
each buddy session, and other tools for fostering reflective discussion. The accompanying
short teacher videos (Welcome to AIM!, About the Topics, Pairing the Buddies, Helpful Hints, and
Training the Buddies), featuring classroom teachers who have piloted AIM, will provide you
with background, suggestions, and tips for ensuring a successful program.

Watch Video #1: Welcome to AIM!
This 8-minute introductory video offers a handy overview of the AIM Buddy Project.
Watch teachers and project developers describe the project, its components, and its
benefits at https://vimeo.com/139756500.

Meet Arthur!
Arthur is an animated television series that has aired daily on
PBS KIDS since 1996. Aimed at viewers ages 4–8 (although watched
by both younger and older kids, who continue to be fans), the
series’ goals are to encourage positive social skills as well as to
help foster an interest in reading and writing.
Based on the children’s book series by Marc Brown, the Emmy
award–winning show is the longest-running children’s animated
show on television. The show chronicles the adventures of Arthur
(an 8-year-old aardvark) and his friends and family through fun and
engaging stories that explore issues faced by real kids. Situations
on Arthur develop in realistic ways, and they don’t always turn out
as we—or Arthur and his friends—might expect.
From dealing with illness to making friends to understanding
differences, Arthur has portrayed a wide variety of issues and
topics. Throughout, the values of empathy, kindness, honesty,
forgiveness, conflict resolution, communication, and friendship
are interwoven with the stories. When children watch the show,
they not only are entertained, but can also learn important lessons about respecting and
understanding others, solving problems, and being a good friend.
If you want to become more familiar with the Arthur series, explore the website at
pbskids.org/arthur. Arthur episodes are available on the AIM Buddy Project website at
http://aimsbuddyproject.com/, at most school or public libraries, wherever you purchase
DVDs, or streaming at pbskids.org/arthur/video/index.html.
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Why a Buddy Program?
Several research studies have found that enhancing traditional classroom instruction with
one-on-one interventions, such as a reading-buddies program, can aid the development of
positive social behaviors and peer relations. There is ample evidence that peer relationships
are important for character development (Grusec & Hastings, 2014; Walker, Hennig, &
Krettenauer, 2000). This is especially true for peers who are of different ages, also known as
cross-age peers (Karcher, 2007). In fact, cross-age mentoring is a key developmental asset for
promoting social, emotional, and character development in children (Burrell, Woods, Pikes, &
Holliday, 2001; Karcher, 2007). (Cross-age typically means two or more grades or years of age
separate the mentor and mentee.)
In a general context, mentoring typically involves regular meetings between a younger child
and an older child or adult who provides the child with guidance, support, attention, and
caring over an extended period of time. In the AIM Buddy Project, cross-age mentoring refers
to elementary school students—a buddy pair made up of a younger (“little buddy”) and an
older (“big buddy”) student. This cross-age mentoring provides a great opportunity for both
buddies to help bring out each other’s positive characteristics related to their character
development (Turner & Berkowitz, 2005). This process involves active engagement by Big
Buddies and Little Buddies and a collaborative effort toward reasoning, explanation, and
problem solving (Tasca, 2002; Fair, Hopkins, & Decker, 2010).
Research also shows that social play has the ability to improve negotiation and conflictresolution skills as well as to reinforce empathy and perspective taking. As children begin to
engage in collaborative social play, they become more competent in these skills, which are
important components in the development of prosocial values and behaviors (Eisenberg,
Spinrad, & Knafo-Noam, 2015).

About the Topics
Each interactive story or game is based on an Arthur episode that has been adapted to allow
for interactivity, perspective taking, and discussion surrounding five topics—empathy, honesty,
forgiveness, generosity, and learning from others. These topics lay the groundwork for social
and emotional development. (To delve deeper into the topics see References & Bibliography.)

Watch Video #2: About the Topics
In this short video, school counselor Jacqueline Brown offers information about each of the
five topics and their importance in social and emotional learning and development. Senior
Digital Producer Gentry Menzel explains how the interactive features were designed to help
the buddies explore the topics. Watch the video at https://vimeo.com/139742115.

The AIM Summary Chart on the next page lists the topics, the related interactive feature,
and the Arthur episodes on which the features were based. Since So Funny I Forgot to Laugh
explores the crucial qualities of empathy and perspective taking, which are integral to the
other four topics, it is recommended to begin your program with this topic. Dear Adil, which
is about learning from others, is a good choice for ending the program.
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AIM Summary Chart
Related
Arthur Episode*

Topic

Interactive Feature

Empathy

So Funny I Forgot to Laugh
Arthur makes fun of Sue Ellen, but
his teasing goes too far. Can he truly
apologize to Sue Ellen and save their
friendship?

So Funny I Forgot
to Laugh

Francine’s Tough Day
Francine is tempted to lie about her
missing homework; exaggerates her part
in a soccer game; and can’t decide how
to tell the truth when she’s invited to a
sleepover but a friend is excluded.

MacFrensky

Buster’s Growing Grudge
Buster thinks Binky stole his joke and
just can’t get over being upset and
annoyed with his friend, until his growing
“grudge” begins to weigh him down.

Buster’s Growing
Grudge

Arthur’s Giving and Keeping Game
When Arthur shares his chocolates,
money, and time with his friends,
the effects of his generosity change
depending on the decisions he makes.

Spoiled Rotten

Dear Adil
When Arthur starts writing to a pen pal
from Turkey, he realizes that his ideas
about another culture may need to be
re-examined.

Dear Adil

Understanding how
others feel and think

Honesty
Telling the truth even
when it’s difficult to
do so

Forgiveness
How you can let go
of a grudge when
someone hurts your
feelings
Generosity
Sharing things
(including time) with
others even when it
might be hard to do
Learning
from Others
Asking questions
rather than making
assumptions; being
respectful of others.

* You can watch the project-related Arthur videos on the Educator Materials section of the AIM Buddy Project website
at http://aimsbuddyproject.com/program-materials/educator-resources/. Arthur episodes are available at most school
and public libraries, streaming at pbskids.org/arthur/video/index.html or
wherever you purchase DVDs.

Note that although you and your class may choose to
watch the Arthur episode on which the interactive is
based, it is not required. The episodes So Funny I Forgot
to Laugh and Dear Adil most closely match up with the
interactive story.
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Creating a Safe Environment
The AIM Buddy Project is designed to provide opportunities for children to discuss and
explore behaviors, emotions, choices, and how they affect others. In order to do this,
children will first need to become comfortable talking about their feelings, opinions, and
experiences. The use of the Arthur stories allows students to talk about the characters instead
of themselves, which may make it easier to express and discuss issues that otherwise might
be hard to articulate or be too revealing. However, as most teachers already know, making the
classroom a safe space for children to talk openly is crucial to social and emotional growth, as
well as being a key component of the AIM experience.
Sometimes students prefer to be observers rather than active participants in classroom
activities. At other times, they don’t participate in discussions about sensitive issues because
they worry that they will be teased, or because the topic hits too close to home. It can be
tricky to tell the difference. You can help by creating an environment that encourages students
to participate at the level that is comfortable for them. As a role model, your behavior helps
students to see what respectful behavior looks like, including:
• being honest and open about your own feelings, experiences, and mistakes
• listening actively and patiently
• being respectful of different opinions
• being sensitive to students’ feelings
• encouraging students to be inclusive
• making a special effort to encourage and support students to participate within their
comfort zones
The training sessions for both Big Buddies and Little Buddies will help establish and maintain
a supportive classroom culture (see Training the Buddies, pages 24–27). Little Buddies will
have multiple opportunities to practice their communication skills, develop an awareness of
how they contribute to the school community, and increase their confidence in expressing
their opinions and feelings. Often, young children who are less apt to share in a group setting
may be more willing to share their thoughts and feelings when talking one-on-one with an
empathic and caring older buddy. In their role as mentors, Big Buddies learn how to listen
and support their Little Buddies, and may find themselves better able to articulate own ideas
about the topics. They may also gain a greater sense of self-esteem in their role as leaders.
The relationships between the buddies will help contribute to a more caring and cohesive
school community.
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You can help students by creating or revisiting rules, guidelines, or expectations for your
classroom. If you have not done so already, ask your students to think about what makes
them more comfortable when talking in the group, and what makes them uncomfortable. Then
develop a list together and post it in the classroom. The list could include suggestions such as:
• listen respectfully and quietly (try not to interrupt)
• use kind words even if you disagree
• when you make comments, use “I” statements
• if you don’t understand something, ask a question
If you have an established set of rules in place, consider as
a class how those expectations may be expanded or clarified
to include buddy-specific guidelines. (See Prep Sessions,
page 18.)

An example of existing class rules

Integrating AIM into Your Curriculum
The AIM Buddy Project can supplement or strengthen your existing social, emotional, and
character development curriculum. If you are already implementing activities designed to
develop students’ social-emotional competencies, AIM provides an opportunity to go into
more depth and offers students additional practice. (See Reinforce the Learning, page 15.)
Consider ways to integrate and reinforce the topics in other areas of your curriculum. For
instance, although students may be reading topic-related books at the end of their buddy
sessions in the Book Corner (see Appendix for Recommended Books), you may be able to
connect thematically to other books students are reading in class or at home. Older students
are encouraged to write about the topics and their buddy experience.
Younger students can draw and/or write or dictate their thoughts and
feelings, enhancing the ELA aspects of the program.
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Alignment with Standards
AIM supports the development of social and emotional competencies. including:

★

Self-awareness: The ability to accurately recognize one’s emotions and thoughts and their
influence on behavior. This includes accurately assessing one’s strengths and limitations
and possessing a well-grounded sense of confidence and optimism.

★

Self-management: The ability to regulate one’s emotions, thoughts, and behaviors
effectively in different situations. This includes managing stress, controlling impulses,
motivating oneself, and setting and working toward achieving personal and academic
goals.

★

Social awareness: The ability to take the perspective of and empathize with others from
diverse backgrounds and cultures, to understand social and ethical norms for behavior,
and to recognize family, school, and community resources and supports.

★

Relationship skills: The ability to establish and maintain healthy and rewarding
relationships with diverse individuals and groups. This includes communicating clearly,
listening actively, cooperating, resisting inappropriate social pressure, negotiating conflict
constructively, and seeking and offering help when needed.

★

Responsible decision making: The ability to make constructive and respectful choices
about personal behavior and social interactions based on consideration of ethical
standards, safety concerns, social norms, the realistic evaluation of consequences of
various actions, and the well-being of self and others.

These skills are described by the Collaborative for Academic, Social, and Emotional
Learning (see CASEL.org), which promotes the development of social and emotional skills
to enhance children's success in school and life (see Durlak, Weissberg, Dymnicki, Taylor,
& Shellinger, 2011). In addition, the skills developed through AIM classroom activities
align with key Common Core State Standards in reading, speaking and listening, and
language (see Appendix).
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Planning Your Program
At-a-Glance
To ensure that students get the most out of AIM, the sessions have been designed so that
buddies first become familiar with the program and begin to feel comfortable talking together
during three prep (or introductory) sessions. The first two prep sessions take place
separately in the buddies’ home classrooms.
Prep Session 1: Getting Ready to Meet Your Buddy
(45 minutes)
In separate classrooms, buddies are introduced to the program, discuss different
emotions in order to develop a vocabulary of feelings, and do a “Who Am I?” project
that will help their buddies get to know them.
Prep Session 2: Training the Buddies
(20 minutes for Little Buddies, 45 minutes for Big Buddies)
This session, led by teachers in separate classrooms, prepares students for their buddy
roles, explaining what to expect, defining what it means to be a Little Buddy or Big
Buddy, and allowing time for “buddy practice” with a classmate or teacher.
Prep Session 3: Meet and Greet
(20 minutes)
The buddies meet and share their “Who Am I?” projects.
After the prep sessions, each of the five topics is explored through three topic-related
sessions that focus on the interactive feature. The three sessions always follow the same format:
Topic Buddy Session I: Introduction
(15 minutes for Little Buddies, 20 minutes for Big Buddies)
In the first session, which takes place in separate classrooms, the Little Buddies
are introduced to and discuss the topic, preview the story or game, and learn
any key vocabulary.
Big Buddies discuss the topic in more depth in order to prepare them to lead the
discussion with their Little Buddies. Big Buddies are also introduced to the interactive
feature and practice playing the game or listening to the story with a classmate.
(Note: Big Buddy sessions may take 30 minutes in the beginning, but become shorter as
students become more familiar with the technology and more comfortable working with
their Little Buddies.)
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Topic Buddy Session 2: Read and Talk Together
(45 minutes)
During the second session, the buddies meet and read along as they listen to the story
or play the game together and then talk about the topic. Buddies who finish early can
share a related read-aloud book from the Book Corner. If time allows, a brief wholegroup wrap-up discussion is led by one of the teachers.
Topic Buddy Session 3: Reflections
(15 minutes)
The third session, led by the teachers in separate classrooms, is designed to help
buddies further explore their understanding of the story or topic and reflect on their
experiences with their buddies.
You will notice that in this guide the first three sessions for empathy (So Funny I Forgot to
Laugh) are described in detail. Since the subsequent topic buddy sessions utilize the routines
you have already established, some of the instructions for those sessions are shorter.
The Conclusion & Celebration section (see page 57) provides culminating activities to
help you complete the AIM Buddy Project.
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AIM Buddy Project Roadmap
Prep Sessions
(3 sessions)

Prep Session I:
Getting Ready to
Meet Your Buddy

Introduction to AIM and Arthur.
Create “Who Am I?” project to
share with buddy.

45 min

Little Buddies: What to
expect, communication skills,
vocabulary preview, buddy
practice.
Big Buddies: What to expect,
vocabulary review, how
to nurture Little Buddies,
communication skills,
troubleshooting, buddy practice.

20 min (LB)
45 min (BB)

Buddies meet and share
personal projects.

20 min

Little Buddies: Introduce and
discuss topic, preview interactive
feature, review vocabulary and
communication skills.
Big Buddies: Introduce and
discuss topic, preview interactive
feature, review vocabulary and
communication skills, practice
with interactive feature.

15 min (LB)
20 min (BB)

Buddies read/play and then
talk together about the story
or game. Optional book corner.
Whole-group wrap-up.

45 min

Whole-group reflection and
optional writing/drawing time.

15 min

Class projects and celebration.

45 min or
more

(separate classrooms)

Prep Session 2:
Training the
Buddies
(separate classrooms)

Prep Session 3:
Meet and Greet
(together)

Topic Sessions
(3 per topic, or 15
sessions total)
1. Empathy
2. Honesty
3. Forgiveness
4. Generosity
5. Learning from
Others

Topic Buddy
Session 1:
Introduction
(separate classrooms;
could integrate into
existing class meeting
time)

Topic Buddy
Session 2:
Read and Talk
Together
(together)

Topic Buddy
Session 3:
Reflections
(separate classrooms)

Conclusion &
Celebration

1–2 sessions

Total

20 sessions
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Get to Know AIM
To familiarize yourself with the program, read through the Teacher’s Guide, watch the five
teacher videos, gather activity materials, and listen to and/or play the interactive features. As
you review the materials, note where you might want to enhance your lesson with your own
teacher tool—information highlighted on poster board, chart paper, PowerPoint, and so on—
that you will need to prepare.
Before you begin the program, you may want to send a Letter to Parents and Guardians
explaining what the AIM Buddy Project is and what students will be doing with their buddies
(see Appendix for a sample letter). This will help parents and caregivers understand what is
going on in the classroom, be prepared to respond to questions or comments, and reinforce
the learning at home. Be sure to make enough copies (customize as needed) to send home
with each of your students.

Meet with Your Teacher Partner
Meet with your “buddy” teacher partner well in advance of beginning of the program. You’ll
have a lot to talk about! You will need to discuss how to implement or adapt the program so
it suits both of your needs and schedules. Together, review all of the instructions, watch the
teacher videos, listen to or play the interactive features, and gather the activity materials,
such as downloading and printing out the Arthur Trading (Character) Cards at
http://pbskids.org/arthur/print/tradingcards/.

Check Technology
You will need an Internet-connected laptop or tablet
for each buddy pair. You may hold the sessions in a
computer lab. If you store laptops or tablets in your
classroom, you and your teacher-partner should decide
on a standard routine for each session for how devices
are distributed and collected at the beginning and end of
each session. Before each session:
• Be sure that the Wi-Fi or Internet connection is
working.
• Preload or connect to the interactive feature.
• Set or adjust the volume for each device or computer.
• If your students are using headphones, make sure that there are
enough for both Little Buddies and Big Buddies.
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Schedule the Sessions
The AIM program is made up of 20 sessions. Consider how often the buddy pairs will meet in
order to maximize the learning experience. Ideally, you should meet at least once a week to
complete all of the prep and topic buddy sessions.
If possible, schedule Topic Buddy Sessions 1 and 2 during the same week. Topic Buddy Session
1: Introduction (for each topic) prepares the buddies (separately) by defining and discussing
the topic and the interactive feature. During Topic Buddy Session 2: Read and Talk Together,
the buddies experience the interactive feature together. Students are more likely to retain the
information they have learned from Topic Buddy Session 1 as they go through the interactive
feature. You can schedule Topic Buddy Session 3 during the following week.
In this way, the five topics will be covered in 10 weeks, with an additional 3–4 weeks for
preparation before you begin and a celebration at the end. Of course, you should adjust the
schedule according to the needs of your classroom.

Tip
Especially if your class has never participated in buddy learning before, you may
want to consider the time of day for the buddy meetings. Some teachers find it less
disruptive and time consuming to schedule buddy sessions right before a transition
time. For example, Big Buddies can escort the Little Buddies to lunch or help them
get ready to go home after the buddy experience. This has the added bonus of
increasing the buddy bond (and strengthening a sense of community) outside the
formal classroom experience.

Adapt the Program
Adapt the program to the specific learning styles and needs of your students.
For example, you can:
• Support visual learners by using more pictures (e.g., using PowerPoint, projecting the
interactive feature or other images on a whiteboard) during the buddy training sessions
to familiarize buddies with characters, behaviors, and the story structure or game
mechanics.
• Have Big Buddies turn the sound off and read the text on the screen for their Little
Buddies if your students need more literacy skills practice.
• Spend more time reviewing vocabulary, particularly colloquial phrases, for English
language learners. You may also want to use the Vocabulary List handouts. (See also
Integrating AIM into Your Curriculum, page 8).
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If you are unable to complete three sessions for each topic due to schedule constraints, you
may choose to skip the third session. Encourage students to reflect about their experiences
through other activities within your existing curriculum (see Reinforce the Learning, below).
We do not recommend eliminating any of the three introductory Prep sessions, because
spending the time up front to build a strong foundation for the program and the buddy
relationships will result in a smoother, more effective program overall.

Pair the Buddies
Watch Video #3: Pairing the Buddies
In this 3-minute video, teachers who have piloted the AIM program share the different
strategies they used to pair the buddies and help them get comfortable with each other.
Watch the video at https://vimeo.com/140119746.

Consider personalities, prior relationships, abilities, and learning styles as you create buddy
pairs. As you can see in the video, teachers use a variety of criteria. With English language
learners, you may want to pair a Big Buddy and Little Buddy who share the same home
language. If Big Buddies are working on English proficiency, you may need to help scaffold
the material and vocabulary before, during, and after the sessions. The Vocabulary handouts
(see Appendix) will be helpful in alerting students to challenging words, idioms, or colloquial
expressions. (See also Integrating AIM into Your Curriculum, page 8.) It’s preferable not to
pair siblings. Note that when one of the buddies is absent, or if you have an odd number of
students in your classroom, you may need to have three students in a buddy “pair.”

Reinforce the Learning
Developing prosocial behavior and social-emotional competencies is best accomplished through
ongoing reinforcement. Students will be building their vocabulary by learning new words from
the interactive features and class discussions. You can add these words to your Word Wall or
other vocabulary lessons that you are already teaching. Look for opportunities to use the topicrelated and feelings vocabulary words during lunchtime, sharing time or any time throughout
the day (see Appendix for Vocabulary Lists).
Keep the AIM topics in mind while
teaching in other subject areas and identify
opportunities to revisit the concepts. For
instance, you may already be reading and
discussing one or more of the suggested
books for the topics or other related
literature. (The books are listed at the
beginning of each topic buddy session in the
"Book Corner" and can also be found in the
Appendix.) You may be talking about sharing
equal portions during math (see Arthur’s
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Giving and Keeping Game) or exploring the concept of learning from others in social studies or
science (see Dear Adil). Art and music are other curriculum areas that you can integrate with
AIM (see Conclusion & Celebration, page 57.).
Most importantly, point out and label positive behavior during daily activities. You may also
want to make recognizing prosocial behaviors part of your classroom routine. Sometimes
explicit reminders are helpful to keep students mindful of the common prosocial goals.

Tip
You may want to do one or more of the following activities to reinforce what
students are learning about being kind to and respectful of others.
• Create an “Acts of Kindness” board in the classroom where students can
write or draw about a time when they or a classmate acted kindly toward
another student.
• Begin a classroom “Kindness Tree.” Tape a construction paper tree to the
wall. Then during your class meetings ask students to report ways that they
have been kind, generous, or forgiving to a classmate, or that a classmate
has been kind, generous, or forgiving to them. Write each example on a
paper flower and tape it to the tree. Watch the tree bloom!

Watch Video #4: Helpful Hints
Find a wide range of tips and advice from teachers about how to successfully
conduct the AIM Buddy Project in this 4-minute video. Watch the video at
https://vimeo.com/139742115.
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Teacher Checklist
Before You Begin
Read and explore all of the materials, including the interactive features, Teacher’s Guide,
and teacher videos.
Meet with your “buddy” teacher partner to:
• Develop a schedule that works for both classrooms, including buddy meetings and
individual classroom activities;
• Pair up buddies;
• Decide who will coordinate tech needs and materials collection;
• Try out some of the interactive features together.

Essential Materials
Note: You may want to create a binder to collect all your AIM materials before you start
your program.
Computer, laptop, or hand-held device with Wi-Fi or Internet connection
Writing and drawing materials
Index cards, chart paper
Book Corner: related read-aloud books from your school or public library, plus general
books about feelings (see Book Corner for each topic buddy session or Appendix for
Recommended Books). Ask your librarian for additional suggestions.
One set of Arthur Trading (Character) Cards: Arthur, Buster, Binky, Francine, Muffy,
Sue Ellen, Mr. Ratburn
Handouts (see Appendix)
• Letter to Parents and Guardians
• Feelings Chart
• Self-Portrait
• Choose-and-Chat cards (one set for each Big Buddy pair
• Vocabulary Lists (one for each Big Buddy, if needed)
• Friendship Recipe
• Certificates of Achievement

Additional Materials (Optional)
Arthur videos and books (if students aren’t familiar with the series)
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Prep Sessions
Prep Session 1: Getting Ready to Meet Your Buddy
Little Buddies (45 minutes).....................................................................19x
Big Buddies (45 minutes).........................................................................23x

Prep Session 2: Buddy Training
Little Buddies (45 minutes).....................................................................24x
Big Buddies (20 minutes).........................................................................26x

Prep Session 3: Meet and Greet...............................................28
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PREP SESSION 1

Getting Ready
to Meet Your Buddy
Materials

Book Corner

Arthur Trading (Character) Cards

Aliki
Cain, Janan
Cocca-Leffler, Maryann
Curtis, Jamie Lee
Fox, Mem
Freeman, Saxton

Feelings Chart (see Appendix)
Arthur episode and books (optional)
Projector or whiteboard (optional)
Who Am I? Activity
Option 1: About Me Bags
Class set of lunch-size paper bags
Drawing and writing supplies; scissors
Magazines and stickers
Option 2: Create a Self-Portrait
Copies of Self-Portrait handout
Drawing and writing supplies; stickers

L IT T L E BUDDIE S

Geisel, Theodore
Parr, Todd
Rotner, Shelley
Rubenstein, Lauren
Spelman, Cornelia

Feelings
The Way I Feel
Theo’s Mood
Today I Feel Silly
Tough Boris
Yesterday I Had
the Blues
My Many
Colored Days
The Feelings
Book
Lots of Feelings
Visiting Feelings
The Way I Feel

• 45 minutes

Introduce Arthur
Talk with students about the Arthur television series. Most children will already know it.
For children who don’t, ask student volunteers to explain what they know about the show
and the characters.
You might say:
How many of you have watched the Arthur show or read the Arthur books? Who can tell
me about it? <pause for responses> That’s right! Arthur Read lives in Elwood City with his
parents, his sister D.W., his baby sister Kate, and his dog, Pal. He’s just like you—he goes
to school and has lots of adventures with his friends. Who can tell me some of Arthur’s
friends? <pause for responses> Yes, there’s Buster, who is Arthur’s best friend. Some of
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Arthur’s other friends are Francine, Sue Ellen, Muffy, and Binky. Do you have a favorite
Arthur character? <pause for responses> Great! You know a lot about Arthur!
Sometimes Arthur and his friends and family have problems. What kinds of problems might
you have with your friends? <pause for responses> What are some of the ways you can
solve problems with your friends? <pause for responses>
You can also show students an Arthur episode to help students become familiar with or
remind them of the show and the characters, and include some Arthur books in your Book
Corner display.

Explain the AIM Buddy Project
If students haven’t participated in a cross-age buddy program before, explain what it is and
how it works. You might say:
Who knows what a buddy is? Yes, a buddy is a friend. For our buddy project, your Big
Buddy is a <4th-> <5th-> grade student who will be your partner. We will meet <once or
twice a week> until <month>. Together, you and your buddy will use a <computer, laptop,
tablet> to explore stories and games about Arthur and his friends. You will help each other
listen to the story or play the game and then talk about your ideas and feelings. As a Little
Buddy, you are an important partner!

Talk about feelings
During the AIM Buddy Project, Little Buddies and Big Buddies will be exploring multiple
perspectives and talking about how different characters feel. Buddies will also talk about their
own feelings and experiences. To begin preparing Little Buddies, it is important to give them
the vocabulary to talk about feelings and an opportunity to practice. You might say:
In the stories you and your buddy will listen to, and the games you will play together, Arthur
and his friends sometimes make mistakes or have problems they are trying to solve, just
like in the TV show. You will talk about the stories with your Big Buddy and how the Arthur
characters feel about what is happening. So to get ready, let’s spend a little time talking
about feelings.
As a class, you can review the Feelings Chart (see Appendix), or if you
already have one, use it as you lead a class discussion. Ask students
how many different feelings they can name and what they mean: sad,
angry, disgusted, happy, scared, excited, proud, embarrassed, peaceful,
worried, hopeful, lonely.

20
Prep Sessions

Tip
Feelings Activity Ideas
Depending on the extent of your students’ prior knowledge or skills, you can
explore ideas about feelings further by doing one or more of the following
activities:
• Feelings Charades: Have students take turns acting out different feelings
using facial expressions and body language. Ask the rest of the class to guess
what emotion the student is acting out. How did they identify the emotion?
• Take photos of children’s expressions of different emotions. Help them
label their pictures and create a Feelings Collage to post in the classroom.
Talk about what might make them react in a certain way.
• Use read-aloud books to talk about different kinds of feelings.
• Play various types and tempos of music and ask students to name a feeling
they experienced while listening.

W ho A m I ?

Activity

Use one of the following options to help students introduce themselves to their Big Buddies
and to encourage them to talk together. Feel free to substitute a “Who Am I?” activity of your
own, but be sure both the Little Buddies and the Big Buddies do the same activity.

Option 1: About Me Bags
An About Me bag is a paper bag filled with things that describe a person, show his or her
interests or likes, or tell a story about that person. To create About Me bags in class, students
use markers and stickers to decorate a paper lunch bag with their name on it. Then they
collect small items or pictures (they can draw them or cut them out from magazines) that
represent something about them. To do the activity as a homework assignment, students take
the bags home and fill them with actual items to bring in the next day. You might say:
On <day>, we will have a chance to meet our Big Buddies for a short visit so you can start
to get to know each other.
In order to help our Big Buddies, each of us will make an About Me bag. First, write your
name on your bag and decorate the outside. Be as creative as you like!
How will you fill the bag? You will collect small items (or draw or cut out pictures of items)
that make you happy, tell a story about who you are, or remind you of a special time, and
put them in your bag. These are things you’d like your Big Buddy to know about you.
To model the activity, you may want to make your own About Me bag, either beforehand or
along with the students.
We’ll practice sharing our bags with each other, and then when we meet with our Big
Buddies, we’ll share our bags with them. They’ll have their own About Me bags to show you!
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Tip
If you send the About Me bag home for children to complete, here is a sample
letter that you can staple to the bag:
Dear Families,
Your child is making an About Me bag to share with his or her Big Buddy in school.
The About Me bag should be filled with things (or pictures of things) that help
describe your child—things he or she likes, things that are important to him or her, or
something that tells a story about him or her.
Your child can put whatever things he or she would like in this bag as long as they:
(1) are safe and not perishable, (2) are parent/guardian approved, (3) fit in the
bag, and (4) tell something about him or her. Please have your child bring his or her
completed About Me Bag back to school by <date>. Thank you!

Be sure to collect each student’s work so that it is available for practice for Prep Session 2
and to share with students’ Big Buddies when they meet.

Option 2: Create a Self-Portrait
Students can create a self-portrait to share with their Big Buddies. If you have already done a
self-portrait activity with your students, you can use those. Be sure your students have them
for their first buddy meeting. You could introduce the activity by saying:
On <day>, we will have a chance to meet our Big Buddies for a short visit so you can start
to get to know each other.
In order to help our Big Buddies get to know us, we are each going to draw a picture of
ourselves. We’ll write our names on our pictures and then add a few things about ourselves
that we’d like our Big Buddies to know. <Demonstrate by showing each of the Arthur
Trading (Character) Cards and reading about the character on the back. Then, using
the Self-Portrait handout, draw your own self-portrait and answer the questions.>
When you are finished, I will collect them. Then when we meet with our Big Buddies,
we can share them. They’ll have their own self-portraits to show you!
Distribute the Self-Portrait handout and drawing materials.
Encourage students to write their own names. Circulate around
the room as students are drawing, and ask them what they will
tell their Big Buddies about themselves. Assist as needed.

Self-Portrait Template
Draw a picture of yourself

My name
Favorite book
Favorite animal
Things I like to do
When I grow up I want to be
65
Handouts
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• 45 minutes

Introduce Arthur and the AIM Buddy Project
If students haven't participated in a cross-age buddy program, explain what it is and how it
works. Tell students that they will be participating in a very special buddy project called AIM.
With a Little Buddy, they’ll be listening to or playing a series of five online, interactive Arthur
stories or games. As the buddies “click through” and listen to the story or play the game, they
will talk about what is happening. They will also pause to answer some questions that are
part of the story or game. The job of the Big Buddies is to help the Little Buddies understand
the story or game and to discuss the questions on the screen. Remind Big Buddies that both
buddies can learn from each other, so they should be sure to take turns with their Little
Buddies as they go through the story.
Find out how much students know about the Arthur show. Most of them will be familiar with it.
If not, ask for student volunteers to explain the show. Although students may claim that they
no longer watch it (too “babyish”), they may in fact still watch it themselves or with a younger
sibling. You might say:
How many of you have watched the Arthur show or read the Arthur books? Who can tell
me about it? <pause for responses> Do you remember any of the characters or episodes?
What were they about? <pause for responses> Some of Arthur’s friends are Buster,
Francine, Sue Ellen, Muffy, and Binky. Who was your favorite character when you watched
Arthur? What did you like about him or her?
You can also show students an Arthur episode or share some Arthur books to help them
become familiar with or remind them of the show and the characters.

Talk about feelings
To help Big Buddies talk with their Little Buddies about feelings, give students an opportunity
to share what they know about words that describe feelings and what they mean. Focus on the
same feelings listed in the Little Buddies section, above—sad, angry, disgusted, happy, scared,
excited, proud, embarrassed, peaceful, worried, hopeful, lonely—and ask students to describe a
scenario that could make someone feel that way because of someone else’s action.
In addition to the “feelings” activities mentioned above (see page 21), you may ask the Big
Buddies to reflect back on how their range of feelings have changed since they were Little
Buddies. What was it like to be a Little Buddy? Are their feelings more complicated now? What
do they know about their feelings that they didn’t know back then?

Who Am I? Activity
Use either the About Me bags or Self-Portrait activity described in the Little Buddy section
above. Be sure that Little Buddies and Big Buddies do the same activity.
Whatever project you choose, collect each student’s work so that it is available for practice in
Prep Session 2 and to share with their Little Buddies when they meet.
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PREP SESSION 2

Training
the Buddies
Materials

Watch Video #5:
Training the Buddies

Who Am I? project
Poster paper
Writing and drawing materials

L IT T L E BUDDIE S

Teachers who have piloted the AIM
Buddy Project talk about how to train
the buddies and model strategies for
Little Buddy and Big Buddy trainings.
Watch at https://vimeo.com/139742116.

• 45 minutes

Remind Little Buddies of the day and time that they will be meeting their Big Buddies. (You
may want to use a calendar sticker or some other visual clue.) The first meeting is just to get
to know each other. After that, when they get together, the Little Buddies and Big Buddies
will be listening to online stories or playing an online game. To “train” the Little Buddies, help
familiarize them with the process, and introduce the importance of good communication skills.
You might say:
On <day>, we will be meeting with our Big Buddies for the first time! For this meeting, we
will share our Who Am I? activity so we can get to know each other. Your Big Buddy will
share his or her own Who Am I? activity with you, too! In the meetings that happen after
this first one, you and your buddy will listen to an online story or play an online game
about Arthur and his friends. Let’s talk about what that will be like.
As you listen and watch to the story or play the game, your Big Buddies will read you some
questions. You and your buddy will talk about the questions, the characters, and what
happens in the story or game. You’ll also have a chance to hear your Big Buddy’s thoughts,
feelings, and ideas.
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Being a Little Buddy
Talk about the role that the Little Buddies will have in the program. You want not only
to encourage participation, but to let the Little Buddies know that their thoughts and
perspectives are valuable to the Big Buddies, and that both Little Buddies and Big Buddies
can learn from each other.
Outline some basic behavior rules. You might say:
When your buddies come to visit, what should we do to be good buddies? <pause for
responses>
It’s important that you listen carefully to your Big Buddy and pay attention to the story or
game. If you don’t understand something your buddy tells you or what you hear in the story,
what can you do? <pause for responses> That’s right, you can ask your buddy to repeat it
or have him or her ask it in a different way.
How can you show your buddy that you are listening to him or her? <pause for responses>
Exactly. You can look at your buddy. You can ask or answer the questions. Best of all, you
can explain what you think, because your Big Buddy really wants to know!
What if your buddy is answering all of the questions for you? <pause for responses> You
can ask your buddy if you can have a turn answering the questions first.
Your Big Buddy wants to hear what you have to say. Do your best to speak up and say what
you think, even if you’re not sure of your answer or if you feel a little shy. There are no
right or wrong answers. Remember that your Big Buddy can learn a lot from you!
After the discussion, you may want to create a list of rules to post in the classroom to revisit
from time to time.

Practice Sharing: Who Am I?
Make sure to allow time for students to ask questions about what to expect. Then have them
practice how to talk with their Big Buddies by role-playing getting to know each other. First,
choose a student volunteer to be your Little Buddy partner. You might say:
Let’s pretend I am a Big Buddy. . . . Hi, <student>, I’m <your name>. Nice to meet you! Do
you want to see my About Me bag/Self-Portrait? What does yours say?
If the student is shy, gently encourage him or her to talk. After the student responds, continue
playing the role of the Big Buddy and sharing your Who Am I? project. Demonstrate some of
the ways the Little Buddies can keep the conversation going, such as using more than oneword answers, asking follow-up questions, or making additional comments.
If you have time, have students take turns practicing sharing their Who Am I? projects with a
classmate who can pretend to be the Big Buddy.
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• 20 minutes

Being a Big Buddy
One of the most important tasks for the Big Buddy teacher is to train the Big Buddies in what
to do in each session, how to be good mentors and role models, and how to establish a good
relationship with their Little Buddies. (Remember to watch Video #5: Training the Buddies to
hear how other teachers prepared the Big Buddies and to see buddies practicing.)
Ask Big Buddies to try to remember being first or second graders and what they thought of big
kids back then. Did they have any older friends? Did older kids intimidate them? What made
them feel comfortable? Try to get students in the mindset of the Little Buddies (an exercise in
perspective taking!) before talking about the guidelines.
Encourage Big Buddies to think of themselves as role models for their Little Buddies. Discuss
good techniques for being a Big Buddy. Help students brainstorm ideas—as a whole class or in
small groups—for how to make their Little Buddies feel comfortable (see suggestions below).
Invite volunteers of the groups to add their best “tip” to a “Big Buddy Tips” poster that can be
displayed throughout the AIM Buddy Project. You might say:
Remember, it’s your job to help your Little Buddy understand the story or game and to
get the conversation going (and keep it going). It’s important that you listen to your Little
Buddy’s ideas. Encourage your Little Buddies to talk, even when they’re not sure about their
answers. Be patient and respectful as they think through their thoughts. If you think your
Little Buddy doesn’t understand something (even if he or she doesn’t tell you that), repeat
the question or word and check in with him or her. You can say, “Did you understand that?”
or “Do you have any questions about that?”
Choose one or two suggestions and select a student from the class to be the Little Buddy.
Role-play and model some of the recommended ways Big Buddies can introduce themselves to
their Little Buddies. You may want to explore some “not recommended” behaviors, too.

Recommended: Get down on the Little Buddy’s level and say hello.
You could shake hands.
Not recommended: Enter loudly, shouting to friends and ignoring
your Little Buddy.
Recommended: Introduce yourself in a voice that is not too loud or too soft.
Not recommended: Be overly enthusiastic or quiet.
Recommended: Smile and make eye contact.
Not recommended: Do not look at your Little Buddy. Act uninterested.
Recommended: Focus on your Little Buddy and not on other friends or
classmates.
Not recommended: Pay more attention to other students than to your Little
Buddy, or walk away from your Little Buddy to talk to someone else.
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Since one of the primary goals of AIM is to promote communication between the Big Buddies
and Little Buddies, ask the class: What are some of the things you can do if your Little Buddy is
shy or doesn’t feel like talking?
Ideas could include:
• Pause during the story to make comments about what is happening or what you think
about the story or game. You don’t have to wait for the questions—you can talk about
what’s going on at any time.
• When you come to a question, give your Little Buddy plenty of time to think about it
and to answer.
• You may need to gently repeat the question. If your Little Buddy doesn’t seem to
understand, try to say the question in a different way. If he or she is still confused, try
reviewing what has just happened in the story or game, either by retelling it in your own
words or listening to a few previous pages. “Think aloud” (talk as you think) as you do
this. This may help your Little Buddy figure it out.
• Encourage your Little Buddy by reminding him or her that there is no right or wrong
answer. Whatever he or she says is fine.
• Get the conversation started by saying something like: Hmm, that’s an interesting
question. I’m not sure what I think, either. Let’s look at the pictures or try to remember what
just happened in the story.
• If your Little Buddy’s answer doesn’t seem to fit the question, ask a follow-up question
such as Why do you think that? or How do you know?
• If it’s hard for the Little Buddy to stay focused, let him or her know that it’s time to
continue the story. You could say: I think we’re done with that question. Let’s see what
happens next.
You may want to ask the class for ideas on how to identify themselves when the Little Buddies
first come in the room. For instance, Big Buddies can make a sign with their names on it and
hold them up (like meeting someone at the airport) for Little Buddies to quickly recognize and
find their buddies. (You can see an example of this in Video #4: Training the Buddies.)
If time has lapsed between your Big Buddy training session and the first time they meet with
their Little Buddies, remind the Big Buddies about their role and/or review the “Big Buddy
Tips” poster the class created. You may want to ask volunteers to recall and write some tips
on the whiteboard.

27
Prep Sessions

PREP SESSION 3

Meet and Greet
Materials
Who Am I? projects
Nametags and/or name signs (optional)

This brief session gives the Little Buddy and Big Buddy a chance to meet each other and
exchange Who Am I? projects. The Meet and Greet should be casual and fun.
Choose a convenient, unhurried time for the Little Buddies and Big Buddies to meet. Before
you get together, return the Who Am I? projects to the buddies so they can give them to each
other. Although the Big Buddies should already know the name of their Little Buddy, you might
have students wear nametags or hold up their name signs. Help them pair off, and then have
them sit together in whatever formation they will use for future buddy sessions.
After a brief introduction by both Little Buddy and Big Buddy teachers (Class, let’s welcome
our buddies!), have the buddies share their Who Am I? projects and talk about them. (The Little
Buddies will keep their Big Buddies’ projects and vice versa.) After 5 to 10 minutes, gather the
whole group together.
Each teacher can compliment students on their good Big Buddy and Little Buddy behaviors.
(What a treat it was to get to know your buddy! You’ve all done a really good job. I’m so glad we’ll
all have a chance to get together again and talk about the Arthur stories and games.)
If time allows (and parent/caregiver permissions are obtained), you may want to take
photographs of each buddy pair to post in the class or distribute at the end of the program
(see Conclusion & Celebration, page 57).
When the buddies return to their own classrooms, check to see if they have any questions or
encountered any problems with their Little Buddy or Big Buddy.

© 2015 WGBH Educational Foundation. All rights reserved. “Arthur” & the other Marc Brown Arthur
characters and underlying materials (including artwork) TM and © Marc Brown. The Arthur Interactive
Media Study was made possible through the support of a grant from the John Templeton Foundation. The
opinions expressed in this publication are those of the author(s) and do not necessarily reflect the views of
the John Templeton Foundation.
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Topic Buddy Sessions
So Funny I Forgot to Laugh..................... 30
(Empathy)

Francine’s Tough Day..............................37
(Honesty)

Buster’s Growing Grudge........................ 42
(Forgiveness)

Arthur’s Giving and Keeping Game.......... 47
(Generosity)

Dear Adil................................................52
(Learning from Others)
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Empathy

So Funny
I Forgot to Laugh
Materials

Book Corner

Arthur Trading (Character)
Cards: Arthur, Sue Ellen, Buster

Estes, Eleanor
Ferry, Beth
Henkes, Kevin
Hughes, Shirley
Ludwig, Trudy
Polacco, Patricia
Wilson, Karma
Yashima, Taro

Choose-and-Chat cards
Vocabulary List (for Big Buddies)
(optional)

The Hundred Dresses
Stick and Stone
A Weekend with Wendell
Alfie Gives a Hand
The Invisible Boy
Mrs. Katz and Tush
Bear Feels Sick
Crow Boy

E mpathy B uddy S ession 1:

Introduction
L IT T L E BUDDIE S

• 15 minutes

Preview the story
Introduce the main idea of the story. You might want to say:
The online story you are going to read with your Big Buddy is called So Funny I Forgot to
Laugh. There are three main characters in the story: Arthur, Sue Ellen, and Buster. <Show
Character Cards and/or project them on your whiteboard.> To help us remember the
names of the characters, I’m going to post these pictures in our classroom.
In the story, Arthur teases Sue Ellen about a sweater she is wearing. When you talk about
the story with your Big Buddy, some of the things you’ll discuss are why kids tease each
other, how teasing can make someone feel, and what to do about teasing.

Introduce and discuss: empathy
So Funny I Forgot to Laugh will help students understand and practice empathy as they
talk about Arthur’s behavior and how it makes Sue Ellen feel. While you may have already
discussed teasing and bullying with your class, you may want to review a range of behaviors,
from playful teasing to hurtful teasing to bullying. This will also help students practice talking
about these issues before they meet with their Big Buddies.
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Begin by asking open-ended questions, and then use the definitions that follow to develop a
shared understanding of teasing, bullying, and empathy.
• What is teasing? What is bullying? What do you think is the difference?
• Do you think teasing is ok? Is there ever a time when teasing is not ok?
• Have you ever been teased or bullied?

Teasing
Teasing can be playful when it’s just two friends goofing around, but too often it ends up
hurting someone. Teasing can sometimes be confused with bullying, but when teasing goes
too far and keeps hurting someone’s feelings, it can turn into bullying. If teasing happens
over and over, or if the person being teased feels like he or she can’t do anything to stop it
from happening, it becomes bullying.
Bullying
Bullying is when one person, or a group of people, hurts someone more than one time.
Bullying can be physical—hitting, punching, pushing, etc.—or it can be done just with
words (saying something mean to someone), or by leaving someone out, or ignoring
someone completely. Bullying can happen between kids of the same age, between kids of
different ages, between kids who look different, and between kids who look the same. It is
usually hard for the person getting bullied to stop the bullying.
Now help students understand the concepts of empathy and perspective taking:
Empathy
Empathy is about understanding our own and other people’s feelings and points of view
(perspectives). When you have empathy, you try to feel what someone else is feeling in
order to show that you care about them. You try to see things from other people’s points of
view. Sometimes you are able to put yourself in another person’s shoes or see something
from that person’s point of view (this is called perspective taking) even without that
person asking you to do that. When you are using empathy, you recognize what other
people are thinking and how they are feeling, and then—because you know what they’re
thinking and feeling—you treat other people with respect and kindness.

To link the concepts, you might say:
Sometimes it’s important to stop and try to see a situation from another person’s point of view
and to try to understand what he or she is feeling. Why do you think kids tease other kids?
How do you think someone feels when he or she is teased? How would you feel if you were
teased or bullied? How do you feel when you see someone else being teased or bullied?
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You may also want to introduce the concepts of apology and forgiveness. This helps to
preview future AIM topics as well as to explore elements in So Funny I Forgot to Laugh.
You might say:
Everyone makes mistakes sometimes and hurts other people’s feelings. Have you ever
been surprised by the way someone responded to something you said or did? Why do you
think they responded that way? What can we do when we want to let a friend know we’re
sorry? <pause for responses> Right! We can apologize. Is it hard to apologize sometimes?
<pause for responses> How does it feel when someone apologizes to you? How do you
feel when you apologize to someone?

Review vocabulary
You may want to define some of the vocabulary words students will encounter in the story.
(See Appendix for Vocabulary Lists.) Remind them that they can always ask their Big Buddies
about words they aren’t familiar with.
In addition to the vocabulary in the story, encourage students to use as many different words
as they can to describe their feelings. Refer back to the Feelings Chart as needed.

Review communication skills
Review what you previously discussed about how Little Buddies can communicate with their
Big Buddies. You might say:
Remember what we talked about last time about being good buddies? Who remembers
some of the things you can do to show your buddy that you are listening? <pause for
responses> Right! You can look at him or her. You can answer him when he or she asks
you a question. Remember to listen carefully to your buddy and to the story. Ask questions
if you don’t understand something. And remember to tell your buddy what you think. He or
she really wants to know!

BIG BUDDIE S

• 20 minutes

Preview the story
When students get together with their Little Buddies, they will read an interactive story called
So Funny I Forgot to Laugh. You may want to provide more details in your summary than the
earlier description for the Little Buddies:
In this story, Arthur teases his friend Sue Ellen about a sweater she is wearing. At first,
Sue Ellen goes along with the joke. Buster and Francine think it’s funny. Soon, however,
Sue Ellen wants Arthur to stop. Arthur’s friends feel empathy for Sue Ellen and realize that
Arthur may be taking the teasing too far. Sue Ellen and Buster have to decide how to tell
Arthur about his behavior, how to ask him to stop, and what to do if he doesn’t.
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Introduce and discuss: empathy
Expand and adapt the discussion of empathy, perspective taking,
apologizing, and forgiveness (see page 31) for the Big Buddies
according to the needs of your students. To increase understanding and
spur discussion, you can ask questions such as:
Empathy and perspective taking
• Why do you think kids tease other kids?
• How do you think other people feel when they are teased?
• How do you feel when you see someone else being teased or bullied?
• How do you feel when you are teased or bullied?
• Why do kids find it upsetting when they are teased?
Apologizing and forgiveness
• Have you ever hurt someone’s feelings by teasing them and didn’t realize it at first? How
did it make you feel? What did you do to make it better?
• What happens when you forgive someone?
• Have you ever forgiven someone who hurt your feelings? What happened?

Review vocabulary
Review any vocabulary words that may be unfamiliar and point out words that the Little
Buddies may need to have defined. (See Appendix for the Vocabulary List.) In addition to
the vocabulary in the story, remind students to use as many ways to describe their feelings
as they can.

Review communication skills
Review what you discussed previously about the strategies Big Buddies should use to
communicate with their Little Buddies.

Explore So Funny I Forgot to Laugh

★

Give students an opportunity to experience the interactive story. As you go through it
together, point out the different features of the story. At several times during the story,
the directions tell students to click on each character to “hear” what he or she is thinking.
Be sure that the Big Buddies take the time to click on each character and wait for its
speech bubbles to appear. This helps students understand the motivation behind the
character’s behavior.

★

After students hear the character’s thoughts, they will be asked questions about what
the character will or should do. Remind the Big Buddies that, in order to help their Little
Buddies feel comfortable talking, they should not answer the question for their Little
Buddies. Instead, they should give their Little Buddies plenty of time to think and then
express their ideas, thoughts, and answers.
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★

Demonstrate how to advance the story by clicking on the animated (or pulsing) arrows.
Remind students that they can take turns with their Little Buddies or have the Little
Buddies always be in charge of doing the clicking.

★

Pause at the first set of questions to note and discuss the feelings and motivations of
the characters. Model an appropriate interaction by playing the role of the Big Buddy.
Show how the Big Buddies should make comments while going through the story, as well
as ask the questions and encourage their Little Buddies to respond. Explain to students
that when they listen to the story with their Little Buddies, the younger students won’t
be familiar yet with the whole story. (Only the Big Buddies get to actually preview the
interactive feature all the way through.) Remind the Big Buddies not to reveal what
happens next!

★

Note that toward the end of the story, the buddies will get to choose how the story
should end. Let the Big Buddies know that they will get to see all three endings with their
Little Buddies. Then there will be more questions, depending on which ending they select.

Practice being a Big Buddy
After you role-play the first set of questions with your class, have the Big Buddies pair up with
each other (for this activity, the pairs can be random). Give students time to go through the
story together. Have them stop at the first few sets of questions and practice discussing them.
Even though they are practicing with a Big Buddy, remind them to think about or role-play ways
that they can encourage their Little Buddy to participate. Use the Choose-and-Chat cards (see
Appendix) in order to role-play different buddy scenarios. Give each buddy pair a stack of cards,
and have them take turns drawing and then acting out and responding to what the card says.
Gather the class together to review the experience and answer any questions about the
content or logistics. If you have created a “Big Buddy Tips” poster, review it with your students
prior to the next session.

Empathy Buddy S ession 2:

Read and Talk Together
Time: 45 minutes
In this session, the buddies come together to go through the interactive story. It should take
about 20 to 30 minutes for them to listen to and discuss the story. Although it’s important to
encourage students to talk freely, keep the class on task by letting them know when it is time
to move on to the next part of the story. As you circulate through the class, be mindful of
students’ conversations. If a pair seems to have gone too far off the topic, have them tell you
their answers to the most recent question, and then ask them to continue the story. You can
prompt them by saying: Now let’s see what happens next. If the buddies are finding it hard to
keep the conversation going, have them ask a grown-up for help.
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Book Corner
Display the related books (see Appendix for Recommended Books) in a prominent place so
buddies can access them. If buddies finish early, they can choose a book to look through or
read together.

Class Discussion
Leave a few minutes at the end of the session to bring the whole group together. Lead a
discussion about what students thought of the story as you check for understanding as well
as help students make personal connections. (Note: The Little Buddies may need a little extra
encouragement to speak up in the larger group. You may want the Little Buddy teacher to lead
the discussion.) Ask questions such as:
• How did Arthur tease Sue Ellen?
• How did her reaction to and feelings about the teasing change? How did their friends feel?
• What were some different ways Sue Ellen and the other friends tried to get Arthur to stop?
• Think about your own experiences. Do you remember a time when something similar
happened to you? How did it make you feel?

Empathy Buddy S ession 3 :

Reflections
Time: 15 minutes

To wrap up their exploration of the topic, students meet in their home classrooms to talk
about the story and the buddy experience. You may want to ask:
• Which character seems the most like you? Why?
• Do you think you would have acted the same way that character did? Why or why not?
• Which ending did you like the best? Why?
• What do you think you should do if someone teases you or your friend?
• What should you do if you are teasing someone?
• What did you learn from the story?
• How can we use what we’ve learned from the story to help us be better buddies
and better friends?
Ask students to think about what they have learned about how to treat others with kindness
and respect. To help them gather their thoughts, you may want to first allow time for reflection
through journal writing and drawing.
This meeting time is a good opportunity to check in with students about how things went with
their buddies. Ask Little Buddies whether or not they enjoyed meeting with their Big Buddy.
What was the best part of their time together? Did their buddy help them talk about the story
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or play the game? Have Big Buddies reflect on how they worked with their Little Buddy. What
did they enjoy about meeting with their buddy? What could have gone better? Brainstorm
ideas for improvement.
Share the feedback when you meet with your teacher partner so you can provide unified
support and suggestions to both sets of students. As an optional activity for this first Topic
Buddy Session, students may enjoy watching the Arthur episode on which the interactive
feature is based, also called So Funny I Forgot to Laugh.
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characters and underlying materials (including artwork) TM and © Marc Brown. The Arthur Interactive
Media Study was made possible through the support of a grant from the John Templeton Foundation. The
opinions expressed in this publication are those of the author(s) and do not necessarily reflect the views of
the John Templeton Foundation.

36
So Funny I Forgot to Laugh Buddy Session

Honesty

Francine’s
Tough Day
Materials

Book Corner

Arthur Trading
(Character) Cards:
Francine, Binky,
Mr. Ratburn, Muffy

Aesop

Vocabulary List
(optional)

Breathed, Berkeley
Cocca-Leffler, Maryann

Anderson, Hans Christian

Demi
Farrell, Darren
McKissack, Patricia C.
Rankin, Laura

The Boy Who Cried Wolf
(any edition)
The Emperor’s New Clothes
(any edition)
Edwurd Fudwupper Fibbed Big
Princess K.I.M. and
the Lie That Grew
The Empty Pot
Doug-Dennis and the Flyaway Fib
The Honest-to-Goodness Truth
Ruthie and the (Not So) Tiny Lie

H ONE S T Y B uddy S ession 1:

Introduction
L IT T L E B UDDIE S

• 15 minutes

Preview the story
Introduce the premise and themes of the story. You might want to say:
During our next session with our Big Buddies, you are going to listen to a story called
Francine’s Tough Day. The main characters in the story are: Francine, Mr. Ratburn, Binky,
and Muffy. <show Character Cards.> Let’s put them next to the Arthur characters we posted
last time.
In Francine’s Tough Day, Francine has a hard time being honest and telling the truth. She
forgets to do her homework and lies to Mr. Ratburn about it. Then she exaggerates <define
word if necessary> her role in a soccer game. Finally, she can’t decide whether or not to
tell the truth when she is invited to a sleepover but her friend Sue Ellen is not invited. As
you listen to the story together, you’ll talk with your Big Buddy about telling the truth, why
people tell lies, how it feels to lie or be honest, and whether it’s ever okay to tell a lie.
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Introduce and discuss: honesty
Francine’s Tough Day helps students consider different scenarios in which Francine struggles
with being honest. Students explore Francine’s choices and the impact of her choices.
Before the session with the Big Buddies, discuss what honesty means and how it feels to be
honest or dishonest. Start by asking Little Buddies what they think honesty means.
What does it mean to be honest? <pause for responses> Right! When people are honest, it
means they tell the truth. When people are being honest, they don’t lie, cheat, or steal, even
if they wouldn’t get caught, or even when lying, cheating, or stealing will get them what they
want. When they do something wrong, honest people admit what they did, even if it means
getting into trouble or having someone be mad at them.
Little Buddies may have very definite ideas about honesty always being right. Help them
expand their thinking by asking:
• Is it always easy to be honest and tell the truth? Can you think of examples of
when it’s difficult?
• How does it feel to lie? How does it feel to tell the truth? Does it ever feel bad
to tell the truth?
• Is it ever okay to lie? What if telling the truth would hurt a friend? What do you do?
Continue with the same routines you did for So Funny I Forgot to Ask (see page 30).

Explore vocabulary
Define vocabulary words Little Buddies may find challenging (see Appendix). Remind them
that they can always ask their Big Buddy about words they aren’t familiar with. Encourage
students to use as many different words as they can to describe their feelings. Refer back to
the Feelings Chart as needed.

Review communication skills
Discuss any communication or other kind of problem that came up during the previous
sessions. Review solutions and strategies as needed.
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BIG BUDDIE S

• 20 minutes

Preview the story
Explain the premise and themes of Francine’s Tough Day. You may want to provide more details
in your explanation than the description for Little Buddies (see page 37).

Introduce and discuss: honesty
Francine’s Tough Day helps students consider different scenarios in which Francine
struggles with honesty. Students explore Francine’s choices and their impact, and the
following related issues:
• Feeling guilty after lying (or other dishonest behavior)
• Being dishonest to help or protect a friend
• Lying by exaggeration
• Lying to be polite
• Being reluctant to admit lying or wrongdoing
• The importance of telling the truth, and feeling good about truth telling
Remind Big Buddies that by developing an understanding of the topic, they will be better
able to help their Little Buddies talk about the issues raised in the story. Ask questions that
will help the Big Buddies explore issues related to honesty, such as:
• What does it mean to be honest?
• What are the different reasons people may be dishonest or lie?
• Is it always easy to be honest and tell the truth? Can you think of examples of when it’s
difficult?
• How does it feel to lie? How does it feel to tell the truth? Are there times when it feels bad
to tell the truth?
• Is it ever okay to lie? What if telling the truth would hurt a friend? What do you do?
Continue with the same routines you did for So Funny I Forgot to Ask (see page 30).

Review vocabulary
Review any vocabulary words that may be unfamiliar, and point out words that the Little
Buddies may need to have defined (see Appendix). In addition to the vocabulary in the story,
remind students to use as many ways to describe their feelings as they can.

Review communication skills
Discuss any communication issues or other problems that came up during the previous
sessions. Review solutions and strategies as needed.
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Explore Francine’s Tough Day

★

Have students explore the interactive feature with a classmate. Point out the “extra”
activities in the story (putting together the alien, repairing the torn poster, and matching
the DVDs) that will help keep students engaged. Big Buddies may want to allow their Little
Buddies to complete these extras.

★

Discuss the three different scenarios. Ask students to reflect on any personal
experiences they may have had that were similar. What happened? How did they feel
about the situation?

★

Even though they are practicing with a classmate, remind students to think about or
role-play ways that will encourage their Little Buddies to participate. Ideas include
making comments and observations while going through the story, as well as encouraging
their Little Buddies to respond to the questions. Emphasize that Big Buddies should
remember not to reveal the ending of the story.

★

Gather the class together to answer any questions about the content or logistics
of the interactive story.

HON EST Y B uddy S ession 2:

Read and Talk Together
Time: 45 minutes
The story should take about 20 to 30 minutes to listen to and discuss. Encourage students
to talk freely, but also keep the class on task by letting them know when it is time to move
on to the next part of the story. As you circulate through the class, be mindful of students’
conversations. If a pair seems to have gone too far off the topic, have them tell you their
answers to the most recent question, and then ask them to continue the story. You can prompt
them by saying: Now let’s see what happens next.

Book Corner
Display the related books in a prominent place so buddies can access them. If buddies finish
early, they can choose a book to read together.

Class Discussion
Leave a few minutes at the end of the session to bring the whole group together. Lead a
discussion about what students thought of the story and their buddy experience. (Note: The
Little Buddies may need a little extra encouragement to speak up in the larger group. You may
want the Little Buddy teacher to lead the discussion.) Ask questions such as:
• Which situation would you find hardest to do: tell the truth about forgetting your homework;
tell the truth about how you did in a soccer game or other performance; or tell the truth
about why your friend wasn’t invited to a party? Explain your answer.
• What were Francine’s reasons for lying?
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• How did she feel each time she lied?
• What did you learn from the story?
• How can we use what we’ve learned from the story to help us be better buddies and
better friends?

HON EST y Buddy S ession 3 :

Reflections
Time: 15 minutes

To wrap up their exploration of the topic, students meet in their home classrooms to talk
about the story and the buddy experience. You may want to ask:
• Who remembers the three different lies Francine told? What did you think of her choices?
• Do you think you might have acted the same way that Francine did? Why or why not?
• Think about your own experiences. Do you remember a time when you exaggerated
something or didn’t tell the truth? How did it make you feel?
Ask students to think about what they have learned about being honest and telling the truth.
To help them gather their thoughts, you may want to first allow time for reflection through
journal writing and drawing.
This is also a good opportunity to check in with students about how things went with their
buddies and strategize solutions for any problems that arose.
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FORGIVENESS

Buster’s
Growing Grudge
Materials

Book Corner

Arthur Trading (Character)
Cards: Buster, Binky

Bruchac, Joseph
Havill, Juanita
Jones, Rebecca C.
Marshalll, James
Mulcahy, William
Rockliff, Mara
Udry, Janice May

Vocabulary List (optional)

The First Strawberries
Jamaica’s Blue Marker
Matthew and Tilly
George and Martha
Zach Apologizes
The Grudge Keeper
Let’s Be Enemies

Forgiv eness Buddy S ession 1:

Introduction
L IT T L E BUDDIE S

• 15 minutes

Preview the story
Introduce the premise and themes of the story. You might want to say:
The next story you are going to listen to with your Big Buddies is called Buster’s Growing
Grudge. Who knows what a grudge is? <pause for responses> A grudge is when you think
badly of someone and are upset with them because you think that they did something
wrong to you. Does anyone know what it means to “hold” a grudge? <pause for responses>
It means that you can’t let go of your bad feelings about that person.
There are two main characters in this story: Buster and Binky. <point to their Character
Cards.> In the story, Binky does something to upset Buster. Buster can’t forgive Binky and
develops a grudge against Binky. Buster has to figure out how holding onto his grudge
affects his feelings, his thoughts, his behavior, and the people around him. You’ll be talking
with your Big Buddy about why it’s sometimes so hard to forgive someone.

Introduce and discuss: forgiveness
Buster’s Growing Grudge helps students reflect on the concept of forgiveness as they explore
what happens when Buster struggles to forgive Binky. Introduce the topic of forgiveness and
use the following explanation as a guideline for your discussion.
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What does it mean to forgive someone? <pause for responses> How does it feel to forgive
someone? When might you need to forgive someone else? Why can it sometimes be hard to
forgive someone?
Has anyone done something to you that hurt your feelings? This can make you feel angry,
upset, and disappointed. If you can’t get over your bad feelings, it can be difficult to forgive
that person, and you can develop a grudge against him or her.
What does it mean to forgive someone? <pause for responses> When you forgive
someone, you stop feeling angry or disappointed. You might do this because someone has
shown you that he or she is truly sorry. Even if someone doesn’t apologize to you, you
might decide to forgive that person anyway because it makes you feel better or because you
realize it’s not worth it to stay angry anymore. How long does it take to forgive someone?
Sometimes forgiving someone happens quickly, and sometimes it takes a really long time.
Encourage students to share their experiences with and thoughts about forgiveness:
• Have you ever held a grudge against someone? What happened?
• Have you ever forgiven a friend or a sibling for something they did or said? Why did you
forgive him or her?
• Does it make a difference if someone apologizes? Why or why not?
• How do you feel when you forgive someone? How do you feel when you don’t
forgive someone?
Continue with the same routines you did for So Funny I Forgot to Ask (see page 30).

Explore vocabulary
You may want to define the vocabulary words students may find challenging. (See Appendix.)
Remind them that they can always ask their Big Buddy about words they aren’t familiar with.

Review communication skills
Discuss any communication issues or other problems that came up during the previous
sessions. Review solutions and strategies as needed.
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BIG BUDDIE S

• 20 minutes

Preview the story
Explain the premise and themes of Buster’s Growing Grudge. Depending on students' prior
knowledge, expand or adapt the explanation for the Little Buddies (see page 42).

Introduce and discuss: forgiveness
Buster’s Growing Grudge explores issues of forgiveness. Expand the description used for the
Little Buddies (see above) to begin your discussion of the topic and related issues, including:
• Difficulty of being able to forgive (it can be hard to forgive, just as it can be hard
to apologize)
• Holding a grudge (being unable to forgive someone, even if you are the one who is
suffering because of it)
• Misunderstandings and perspective taking (sometimes a hurt was not
caused intentionally)
• Apologies matter (if someone doesn’t apologize, or the apology doesn’t seem sincere,
it can be more difficult to forgive)
Remind Big Buddies that by developing an understanding of the topic, they will be better able
to help their Little Buddies talk about the issues raised in the story. Ask questions such as:
• What is forgiveness?
• Have you ever had difficulty forgiving someone? Why?
• What helped you forgive him or her?
• How are holding a grudge and not forgiving someone the same or different?
• Has understanding someone else’s perspective ever helped you forgive him or her?
• How important are apologies? Are there “good” apologies and “bad” apologies?
Continue with the same routines you did for So Funny I Forgot to Ask
(see page 30).

Review vocabulary
Review any vocabulary words that may be unfamiliar, and point
out words that the Little Buddies may need to have defined (see
Appendix). In addition to the vocabulary in the story, encourage
students to use as many ways to describe their feelings as they can.

Review communication skills
Discuss any communication issues or other problems that came
up during the previous sessions. Review solutions and strategies
as needed.
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Explore Buster’s Growing Grudge

★

As students go through the story together, brainstorm ways they can help their
Little Buddies understand the events in the story. In particular, they may need help in
understanding that Binky “stole” the joke that Buster intended to use in his school report.
Note that Binky didn't think of his actions as "stealing" and did realize that what he did
would upset Buster.

★

Point out the “grudge” gremlin that appears and continues to grow. Help the Big
Buddies understand the visual representation of a “grudge” and how it grows throughout
the story. How do Buster's facial expressions and body language indicate the effect the
grudge is having on him?

★

Let the Big Buddies go through all the different endings, but emphasize that they should
let their Little Buddy choose the ending he or she prefers.

★

Gather the class together to answer any questions about the content or logistics of the
interactive story.

Forgi v eness B uddy S ession 2:

Read and Talk Together
Time: 45 minutes
After the buddies pair up, the story should take about 20 to 30 minutes to read through and
discuss. Encourage students to talk freely, but keep the class on task by letting them know when
it is time to move on. As you circulate through the class, be mindful of students’ conversations,
especially as they become more comfortable together. If a pair seems to have gone too far off
the topic, have them tell you their answers to the most recent question, and then ask them to
continue the story. You can prompt them by saying: Now let’s see what happens next.

Book Corner
Display the related books about forgiveness in a prominent place so buddies can access them.
If buddies finish early, they can choose a book to read together.

Class Discussion
Leave a few minutes at the end of the session to bring the whole group together. Lead a
discussion about what students thought of the story and their buddy experience. (Note: The
Little Buddies may need a little extra encouragement to speak up in the larger group. You may
want to have the Little Buddy teacher lead the discussion.) Ask questions such as:
• Why was Buster mad at Binky? Was there any other reason Buster might have been mad?
• Why did Buster stay mad?
• What could Buster have done differently?
• What can you do if you find out you hurt someone or made someone mad
without meaning to?
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Forgi v eness B uddy S ession 3 :

Reflections
Time: 15 minutes

To wrap up their exploration of the topic, students meet in their home classrooms to talk
about the story and the buddy experience. You may want to ask:
• Who was unhappy because Buster was mad? Why were they unhappy?
• What did Buster do to make himself feel better?
• What can you do if you are mad at someone? What can you do to help a friend who is
holding a grudge?
• What can you do if you upset someone or make that person mad, even if you didn’t mean to?
Ask students to think about what they have learned about why it can sometimes be hard to
forgive people and why it is important to apologize and forgive. To help them gather their
thoughts, you may want to first allow time for reflection through journal writing and drawing.
Check in with students about how things went with their buddies and if any problems arose.
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Generosity

Arthur’s Giving
and Keeping Game
Materials

Book Corner

Arthur Trading
(Character) Cards:
Francine, Buster,
Binky

Becker, Shelly
Boelts, Maribeth
Charles, Faustin
Cleveland, Rob
Henkes, Kevin

Vocabulary List
(optional)

Hoban, Russell
Lester, Helen
McCloud, Carol
Mora, Pat
Pfister, Marcus
Polacco, Patricia
Williams, Vera B.
Wood, Don and Audrey

Mine! Mine! Mine!
Those Shoes
The Selfish Crocodile
Drum: A Folktale from India
Sheila Rae and
the Peppermint Stick
A Birthday for Frances
All for Me and None for All
Have You Filled a Bucket Today?
Birthday Basket for Tia
Rainbow Fish
Chicken Sunday
A Chair for My Mother
The Little Mouse, The Red Ripe
Strawberry, and the
Big Hungry Bear

GE NE RO S IT Y B uddy S ession 1:

Introduction
L IT T L E BUDDIE S

• 15 minutes

Preview the game
Explain the themes and format of the game. Let students know that there are three parts to the
game and within each part there are lots of choices to make about sharing. You may want to say:
During the next session with your Big Buddy, you are going to play a game called Arthur’s
Giving and Keeping Game. In this game, you will help Arthur decide how to share three
different things: chocolates, money, and his time. For each thing, he has to decide how
much to share with Francine, Buster, and Binky. <point out the Francine, Buster, and
Binky Character Cards you posted earlier.> When you play the game with your Big Buddy,
you will talk about whether or not it’s hard to share something and how other people might
feel because of the decisions you make.
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Introduce and discuss: generosity
Arthur’s Giving and Keeping Game asks students to help Arthur decide how to share things
among his friends. It also considers the impact of Arthur’s generosity on others (and on
himself, the giver). While students will be familiar with the concept of sharing, particularly in
the context of “being fair,” they may not think about a broader definition of generosity.
Help students recall their own experiences in order to begin the discussion and help them
understand the concept of generosity. Ask:
• What does it mean to share something?
• Why do we share? How do you decide whom to give something to?
• Is it ever hard to share? Why or why not?
• Is it ok to sometimes not share? Why or why not?
• How does it feel when we share with others?
Now define the term generous. You can use the following explanation as a guide:
When people are being generous, they share with others and are willing to give away
things to be nice to other people. People who are generous can share or give away things
even when those things mean a lot to them, such as something special that belongs to them
or their own time. Sharing your time might be choosing to help your friend or a family
member for an hour rather than spending that time playing.
Another important aspect of generosity is that people who are generous choose to help and
share with people because they want to, not because they have to or because other people
tell them they should. Being generous isn’t always easy, but it usually makes you feel good
to make other people happy!
Can you think of a situation when you were generous? <pause for responses> Were you
ever generous with your time? What happened? How did you feel? What about a situation
when someone was generous with you? What happened? How did that feel?
Continue with the same routines that you did for So Funny I Forgot to Ask (see page 30).

Explore vocabulary
You may want to define the vocabulary words students may find challenging (see Appendix).
Remind them that they can always ask their Big Buddy about words they aren’t familiar with.

Review communication skills
Discuss any communication issues or other problems that came up during the previous
sessions. Review solutions and strategies as needed.
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BIG BUDDIE S

• 20 minutes

Preview the game
Explain the themes and format of the game. Let students know that there are three parts to the
game, and within each part there are lots of choices to make about sharing. You may want to say:
In Arthur’s Giving and Keeping Game, you will help Arthur decide how to share things
(chocolates, money) and his time with three of his friends—Francine, Buster, and Binky.
When you play the game with your Little Buddy, you will talk about being generous—
whether or not it’s hard to be generous and how other people might feel because of the
decision you made to share or not to share.

Introduce and discuss: generosity
Arthur’s Giving and Keeping Game allows students to practice sharing and being generous
while seeing the impact of their actions on themselves and on others. Use the description
for the Little Buddies (page 48), to begin your discussion of the topic. To deepen students’
understanding of the topic, you may want to use the following:
Helping others and sharing are usually thought of as important and admirable, but doing
so can be difficult, depending on the context. Deciding how to share and be generous is
sometimes done for the sake of equality and fairness, so that each person gets an equal
amount of something. Deciding how to share and be generous is sometimes based on what
we think people “deserve”—because the recipient has “earned” it or because they are “in
need.” Deciding how to share and be generous is sometimes done because we don’t want
to appear selfish.
As you explore the issues with your students, help them think through the more complex
aspects of generosity. Ask questions such as:
• What are some examples of how we can be generous? Is generosity always about giving
away or sharing things? What are some other examples of being generous?
• What are some reasons why people are generous? What are some reasons why people may
not be generous?
• When you are sharing something with your friends, how do you decide whom to share with
and how to divide what you have?
• Are there ever situations where you would not share equally among friends? What would
they be?
• How does it feel to be generous? How do your decisions
about being generous affect the people around you?
Continue with the same routines you did for
So Funny I Forgot to Ask (see page 30).
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Review vocabulary
Review any vocabulary words that may be unfamiliar, and point out words that the Little
Buddies may need to have defined (see Appendix).

Review communication skills
Discuss any communication issues or other problems that came up during the previous
sessions. Review solutions and strategies as needed.

Explore Arthur’s Giving and Keeping Game

★

Give students an opportunity to explore the interactive feature. Within each give-away
game (chocolates, money, time), there are several scenarios that will probably affect
students’ decisions about being generous. Students may need some extra time to go
through the options, so give them several opportunities to play the game and consider
their choices.

★

As Arthur shares, have students note the expressions on his face and the faces of his
friends. How do Arthur’s actions (his decisions about sharing) affect how he and his
friends feel? How does the information in each scenario change students’ decisions about
sharing? Brainstorm vocabulary words to label the expressions on the friends’ faces.

★

After students have explored the game, talk about the three different giveaways. Did
what Arthur was giving away—chocolate, money, time—change how students felt about
being generous? Why or why not? Did the needs or situations of the friends change how
students felt about being generous?

★

Encourage students to talk about their own experiences with generosity in order to
prepare them to help their Little Buddies talk about the topic. Emphasize that they
should not “give away” the outcomes of each game. They should try to remain neutral as
their Little Buddy makes decisions about giving and keeping things.

G ENEROS IT Y Buddy S ession 2:

Read and Talk Together
Time: 45 minutes
The game should take about 20 to 30 minutes to play, make choices, and discuss. As you
circulate through the class, be mindful of students’ conversations. If a pair seems to have gone
too far off the topic, have them tell you their answers to the most recent question, and then
ask them to continue the story.

Book Corner
Display the related books in a prominent place so buddies can access them. If buddies finish
early, they can choose a book to read together.
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Class Discussion
Leave a few minutes at the end of the session to bring the whole group together. Lead a
discussion about what students thought of the game and their buddy experience. (Note: The
Little Buddies may need a little extra encouragement to speak up in the larger group. You may
want to have the Little Buddy teacher lead the discussion.) Ask questions such as:
• Which was easiest to decide how to share: chocolates, money, or time? Why? During which
scenario (within all three games) was it hardest to share? Why?
• What affected your decisions about sharing—what was being shared, how Arthur would
feel, or how his friends would feel?
• What information did you get from the different scenarios or situations that were
presented? How did what you learned affect your decisions about sharing? For example,
in one scenario during the money game, all of Arthur’s friends forgot their money, but in
another scenario one forgot it, one spent it, and one lost it.
• How did you feel about sharing when there were different “costs” for Arthur? For instance,
in the time game, helping the friends in the first scenario will give everyone a chance
to go to the movies afterward, but in another scenario, giving away his time will cause
Arthur to miss out on a bike ride. How do you feel when sharing means you have
to give up something?
• What are some reasons why it can be difficult to share and be generous?

G ENEROS IT Y B uddy S ession 3 :

Reflections
Time: 15 minutes

To wrap up their exploration of the topic, students meet in their home classrooms to talk about
the game and the buddy experience. Review what happened in the game. You may want to ask:
• What were some of the reasons why it was difficult to share and be generous?
• Is it always possible—or important—to share equally or fairly?
• What are the benefits of being generous?
Ask students to think about what they have learned about being generous. To help them
gather their thoughts, you may want to first allow time for reflection through journal writing
and drawing.
This is also a good opportunity to check in with students about how things went with their
buddies and strategize solutions for any problems that arose.
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Learning from Others

Dear Adil
Materials

Book Corner

Arthur Trading
(Character) Cards

Ada, Alma Flor
Allen, Debbie
Bunting, Even
Choi, Yangsook
Compestine, Ying Chang
De La Peña, Matt
Dooley, Norah
Dorris, Arthur
Fox, Mem
Friedman, Ina
Hamanka, Sheila
Henkes, Kevin
Lin, Grace

Vocabulary List
(optional)

Nye, Naomi Shihab
Parr, Todd
Pomeranz, Craig
Raschka, Christopher
Ringgold, Faith
Tonatiuh, Duncan
Woodson, Jacqueline

I Love Saturdays y Domingos
Dancing in the Wings
A Day’s Work
The Name Jar
Crouching Tiger
Last Stop on Market Street
Everybody Cooks Rice
Abuela
Whoever You Are
How My Parents Learned to Eat
All the Colors of the Earth
Chester’s Way
Dim Sum for Everyone
The Ugly Vegetables
Sitti’s Secret
It’s Okay to Be Different
Made by Raffi
Yo! Yes?
Tar Beach
Dear Primo: A Letter to My Cousin
The Other Side

L earning from Others B uddy S ession 1:

Introduction
L IT T L E BUDDIE S

• 15 minutes

Preview the story
Introduce the themes and plot of the story. You may want to say:
This is the last story we will be exploring with our Big Buddies! This week, you will be
watching and listening to an interactive story called Dear Adil. There are three main
characters in this story. There are two familiar characters–Arthur and Buster–and one new
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character named Adil. Adil is Arthur’s pen pal. Who knows what a pen pal is? <pause> A
pen pal is a person who becomes a friend through letter writing or emails. Pen pals usually
live far away. In this story, Arthur starts writing letters to Adil, his new pen pal in Turkey.
Arthur believes things about Adil before finding out if they’re true. You’ll be talking with your
Big Buddy about why it’s important to recognize and admit when we make a mistake about
someone, and how we can be respectful, curious, and open to learning about other people.

Introduce and discuss: learning from others
Dear Adil helps students understand why it’s important not to make assumptions about others
and to be sure that our information about others is accurate. It's also helpful to be curious
about the world around us and eager to learn new things. You might say:
What do you do when you want to learn something? <pause for responses> Yes! You can
look something up in a book or online, or you can talk to someone who knows more about
the subject than you do. So when we learn from others, we ask questions and we listen
carefully to the answers. We also need to make sure that what we learn from books or
websites is true. We need to be careful not to assume <define word if needed> we know
everything, especially about a country or culture or person, just because of something we
heard or read.
Then ask students:
• Is it sometimes hard to admit you don’t know something? Why or why not?
• How does it feel when someone assumes something about you or your family or culture?
What can you do?
• What can you do when you find out you are wrong about someone? What can happen
when we make assumptions about others?
Continue with the same routines that you did for So Funny I Forgot to Ask (see page 30).

Explore vocabulary
You may want to define the vocabulary words students may find challenging (see Appendix).
Remind them that they can always ask their Big Buddy about words they aren’t familiar with.

Review communication skills
Discuss any communication or other problems that came up during the previous sessions.
Review solutions and strategies as needed.
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BIG BUDDIE S

• 20 minutes

Preview the story
Explain the premise and themes of Dear Adil.
In this story, Arthur is excited to begin exchanging letters with a new pen pal from Turkey
named Adil. Arthur assumes what he read in a comic book about life in Turkey is true
(even though it isn't). Arthur soon realizes that he has made a mistake and explains what
happened to Adil. Once they learn the truth about each other, Arthur and Adil are able to
become better friends.

Introduce and discuss: learning from others
Dear Adil helps students understand the dangers of making assumptions about other people.
Talk with your students about the importance of being curious and open-minded, and willing
to learn from others. Related issues include:
• Recognizing and admitting when we don’t know something
• Being willing to admit when we made a mistake about someone or something
• Trying to learn from our mistakes
• Being curious about the world
• Being open to changing our ideas about someone or something
• Understanding that we can learn a lot from other people, even if we don’t agree with them
You can ask questions that will help Buddies explore issues related to making assumptions
and learning from others, such as:
• Why is it sometimes hard for people to admit they don’t know something?
• What is an assumption? Why do people often make assumptions about other people? What
can happen when our assumptions are incorrect or based on faulty information?
• Where do we get our information about other people, countries, or cultures? What are some
reliable sources for information? How does it feel when someone assumes something about
you or your family or culture? What can you do?
Continue with the same routines you did for So Funny I Forgot to Ask (see page 30).

Review vocabulary
Review any vocabulary words that may be unfamiliar to students and point out words that the
Little Buddies may need to have defined. In addition to the vocabulary in the story, remind
students to use as many ways as they can to describe their feelings.
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Review communications skills
Discuss any communication or other problems that came up during the previous sessions.
Review solutions and strategies as needed.

Explore Dear Adil

★

Give students an opportunity to explore the interactive story. Have the Big Buddies pair up
and give students time to go through the story together. Gather the class together to review
the experience and answer any questions about the content or logistics of the story.

L earning from Others Buddy S ession 2:

Read and Talk Together
Time: 45 minutes

The story should take about 20 to 30 minutes to read together. If a pair seems to have gone too
far off the topic, have them tell you their answers to the most recent question, and then ask
them to continue the story.

Book Corner
Display the related books in a prominent place so buddies can access them. If buddies finish
early, they can choose a book to read together.

Class Discussion
Leave 10 minutes at the end of the session to bring the whole group together and lead a
discussion about the story. Ask questions such as:
• Has anyone ever had a pen pal from a different country? <pause for responses> Can you
tell us something you learned about your pen pal? Was it fun having a pen pal? Why do you
think it would be fun? What do you think would be hard about it?
• If you have never had a pen pal, do you think it would be fun to have one? Where
would you like your pen pal to live? What kinds of questions would you want to ask?
• Has someone ever made assumptions about you that were wrong? How did you figure
out that your were mistaken? What did you do about it?
• What are some ways we can get to know someone who is different than we are?
• Have you ever had a friend from another place or culture? How did you learn about
one another?
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L earning from Others Buddy S ession 3 :

Reflections
Time: 15 minutes

To wrap up their exploration of the topic, students meet in their home classrooms to talk
about the story and the buddy experience. Review what happened in the story. You may
want to ask:
• What were some of the things that Arthur assumed about Adil that were wrong?
• Where did Arthur get his information?
• How did Adil feel about Arthur’s questions?
• How did Arthur know Adil was upset?
Ask students to think about what they have learned about being respectful of and learning
from people who are different from them. To help them gather their thoughts, you may want to
first allow time for silent reflection through journal writing and drawing.
If you have time, you can watch Dear Adil, the Arthur episode that the story was based on, and
compare it to the digital interactive story.
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Conclusion &
Celebration
To wrap up the AIM Buddy Project, schedule one or two final buddy sessions. Each session can
range from 30–45 minutes in length. You may choose to do a whole-group culminating activity
in two sessions or a culminating activity and a celebration. Talk with your teacher partner
about which one of you will lead the sessions (or if you will co-lead).

Conclusion
The culminating session allows the buddies to come together to do hands-on activities that
incorporate what they have learned during the AIM Buddy Project.

Option 1: Create a “Good Buddy” Poster
Materials
Chart or poster paper
Writing and drawing supplies
Together, have the buddy pairs discuss with each other what they have learned about being
empathetic, honest, forgiving, generous, and open-minded. Have them summarize their ideas
as guidelines. You might say:
You have all done a lot of thinking about how to treat other people, how to apologize and
forgive, how teasing can hurt someone’s feelings, how to be generous, how to be openminded, and how to show respect for people. What can we do to remember some rules or
guidelines about using what we have learned in order to be good buddies, with each other
and with everyone in our school community?
Have each buddy pair share one or more rules or guidelines that they discussed. Encourage
the Little Buddy to be the “reporter” for the pair so that they have a chance to speak up. Help
students express their thoughts as statements, such as:
• Think about how your actions might affect others.
• Don’t tease people (about what they wear, how they look, and so on).
• When someone asks you to stop teasing, just STOP!
• Be generous and share with your friends.
• If someone hurts your friend’s feelings, stand up for him or her.
• Be honest, even when it’s hard to tell the truth.
• If you apologize to someone, mean it.
• You can forgive someone whether or not that person apologizes.
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• It's important to be curious and open-minded about people.
• Before you assume something about someone, check it out!
Have the buddy pairs look at the list that the classes have generated. Then have them choose
any two rules that they decide are the most important to being a good friend and member of
the community. Using markers and poster paper, have the pair create a “Good Buddy” poster
by writing the statements, decorating the poster, and “signing” their names as a pledge to
follow those rules. Display the posters in either or both of the classrooms, or in the hallway
for the whole school to view.

Option 2: Create a Chain of Trust
Materials
Paper (cut into strips)
Stapler
Writing supplies
Give each buddy pair a strip of paper. Have the pair brainstorm guidelines for how we should
be honest and tell the truth, be generous and share fairly with others, or apologize and forgive
in order to resolve conflicts, even when it’s hard. Have the buddies write their guideline on
their paper strip. Then ask each pair to share what they wrote. Staple the first pair’s strip endto-end to form a circle. Have the other pairs take turns sharing their example and threading
and stapling the link onto the chain.
Once the paper chain is complete, talk to students about how telling the truth, being
respectful, being forgiving, and being generous creates a chain of trust that binds a group of
friends, classmates, or other group of people together. Then talk about how important trust is
in building and strengthening community. You might say:
• What happened to the group of friends in the Arthur stories and games when characters
lied or teased or held a grudge?
• Who did the characters’ actions hurt?
• Why is it important for friends and members of a community to be able to trust each other?
• What happens when that trust isn’t there?

Option 3: Acts of Kindness
Materials
Have You Filled a Bucket Today? by Carol McCloud
Paper, index cards
Writing supplies
Read aloud the book Have You Filled a Bucket Today? by Carol McCloud. Then have buddy
pairs brainstorm and write or illustrate a list of ways they can be generous with their time
toward their friends and/or family. To help them brainstorm concrete ideas, have buddies ask
themselves: Whom will I be generous toward? What will I do to be generous or kind? When will
I perform this act of generosity or kindness?
Some examples might include: “I will help my little brother with his homework tonight,” “I will
clean up my room every weekend,” “I will help my friend practice making soccer goals,” etc.
Students can make pledge cards (using index cards) to give to their friend or family member.
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Celebration!
You may want to plan a special whole-group celebration for Little Buddies and Big Buddies
after they have completed the entire project. Use one or more of the following ideas or design
your own. If you took photographs of the buddy pairs at the beginning of the project (see page
28), you may want to use them as part of the celebration.

★

Organize a “Good Buddy” party (with refreshments). If you have made “Good Buddy”
posters (see page 57), decorate the room with them. Invite family members, the principal,
faculty, and support staff to join in. You can vary the celebration by making it a picnic,
potluck, or afternoon tea.

★

Distribute Certificates of Achievement! Have the Big Buddies fill out a Good Job!
certificate (see Appendix) for their Little Buddies, and help the Little Buddies do the
same for their Big Buddies. Bring buddies together to exchange certificates. Congratulate
students for being good buddies and important members of the school community.

★

Make a Friendship Recipe. Have buddies create a recipe for being friends. Ask them to
incorporate “ingredients” from what they have learned during the AIM Buddy Project.
You may want to give them a template to use (see Friendship Recipe template in
the Appendix) or have them create their own. Create a special display of the recipes or
collect them together in a Friendship Book.

★

Have buddies write and give thank-you notes to each other. Encourage buddies to
decorate the front of the card with a picture or symbol of something they know about
their buddy (e.g., an ice cream cone, a book, soccer ball).

★

Hold a Buddy Poetry Slam! Ask Big Buddies to find a poem they like about friendship.
Together, have the buddies decide how they will present it so that both buddies can
participate. For example, a Little Buddy can learn one of the lines, draw a picture about
the poem, or make up a dance to do while the Big Buddy recites the poem. (Alternatively,
you can work with the music teacher to learn a song about friendship, such as James
Taylor’s “You’ve Got a Friend” or Raffi’s “(The) More We Get Together” or “To Everyone in
All the World.” Have the buddies perform the song for a school assembly.)

★

Have students choose one of the books they read together and do a joint book report.
The Big Buddy can read what the Little Buddy has dictated about the book, or the Little
Buddy can decorate a cover for the book report that the Big Buddy writes out.

After the celebration is over, decorate a hallway bulletin board with the materials that the
buddies have produced to encourage the whole school community to be good buddies.
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Recommended Books
In addition to using these books to set up your Book Corner, consider using these titles for
your read-aloud sessions or to continue the learning after you have completed the AIM Buddy
Project. Ask your school or public librarian for additional suggestions.
You may also want to draw connections to the topics using the books the Big Buddies are
already reading in class or at home.

Feelings
Aliki
Cain, Janan
Cocca-Leffler, Maryann
Curtis, Jamie Lee
Freeman, Saxton
Fox, Mem
Geisel, Theodore
Parr, Tod
Rotner, Shelley
Rubenstein, Lauren
Spelman, Cornelia

Feelings
The Way I Feel
Theo’s Mood
Today I Feel Silly
Yesterday I Had the Blues
Tough Boris
My Many Colored Days
The Feelings Book
Lots of Feelings
Visiting Feelings
The Way I Feel

Empathy
Estes, Eleanor
Ferry, Beth
Havill, Juanita
Henkes, Kevin
Hughes, Shirley
Ludwig, Trudy
Polacco, Patricia
Wilson, Karma
Yashima, Taro

The Hundred Dresses
Stick and Stone
Jamaica Tag-Along
A Weekend with Wendell
Alfie Gives a Hand
The Invisible Boy
Mrs. Katz and Tush
Bear Feels Sick
Crow Boy

Honesty
Aesop
Anderson, Hans Christian
Breathed, Berkeley
Cocca-Leffler, Maryann
Demi
Farrell, Darren
McKissack, Patricia C.
Rankin, Laura

The Boy Who Cried Wolf (any edition)
The Emperor’s New Clothes (any edition)
Edwurd Fudwupper Fibbed Big
Princess K.I.M. and the Lie That Grew
The Empty Pot
Doug-Dennis and the Flyaway Fib
The Honest-to-Goodness Truth
Ruthie and the (Not So) Tiny Lie
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Forgiveness
Bruchac, Joseph
Havill, Juanita
Jones, Rebecca C.
Marshalll, James
Mulcahy, William
Rockliff, Mara
Udry, Janice May

The First Strawberries
Jamaica’s Blue Marker
Matthew and Tilly
George and Martha
Zach Apologizes
The Grudge Keeper
Let’s Be Enemies

Generosity
Becker, Shelly
Boelts, Maribeth
Charles, Faustin
Cleveland, Rob
Henkes, Kevin
Hoban, Russell
Lester, Helen
McCloud, Carol
Mora, Pat
Pfister, Marcus
Polacco, Patricia
Williams, Vera B.
Wood, Don and Audrey

Mine! Mine! Mine!
Those Shoes
The Selfish Crocodile
Drum: A Folktale from India
Sheila Rae and the Peppermint Stick
A Birthday for Frances
All for Me and None for All
Have You Filled a Bucket Today?
Birthday Basket for Tia
Rainbow Fish
Chicken Sunday
A Chair for My Mother
The Little Mouse, The Red Ripe Strawberry,
and the Big Hungry Bear

Learning from Others
Ada, Alma Flor
Allen, Debbie
Bunting, Even
Choi, Yangsook
Compestine, Ying Chang
De La Peña, Matt
Dooley, Norah
Dorris, Arthur
Fox, Mem
Friedman, Ina
Hamanka, Sheila
Henkes, Kevin
Lin, Grace
Nye, Naomi Shihab
Parr, Todd
Pomeranz, Craig
Raschka, Christopher
Ringgold, Faith
Tonatiuh, Duncan
Woodson, Jacqueline

I Love Saturdays y Domingos
Dancing in the Wings
A Day’s Work
The Name Jar
Crouching Tiger
Last Stop on Market Street
Everybody Cooks Rice
Abuela
Whoever You Are
How My Parents Learned to Eat
All the Colors of the Earth
Chester’s Way
Dim Sum for Everyone!
The Ugly Vegetables
Sitti’s Secret
It’s Okay to Be Different
Made by Raffi
Yo! Yes?
Tar Beach
Dear Primo: A Letter to My Cousin
The Other Side
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Letter to Parents
and Guardians

Date

Dear Families,
Over the next few weeks, your child will be participating in a very exciting project called
the Arthur Interactive Media Study (AIMS Buddy Project). The study uses interactive, online
stories and games based on Arthur, the popular and award-winning PBS children’s series.
Created by the WGBH Educational Foundation and Tufts University, the AIMS Buddy Project is
designed to promote character development, strengthen schoolwide friendships, and decrease
bullying. The activities in the program explore five topics: empathy, honesty, forgiveness,
generosity, and learning from others.
During the program, younger students (Little Buddies) are paired with older students (Big
Buddies). Together, they meet and listen to an online, interactive story or play a game.
Throughout the story or game, the buddies talk about the feelings, problems, and choices of
the Arthur characters. As the buddies discuss the story or game, they explore issues such as
decision-making, respecting others, and being kind. As part of your child’s experience as a
Little Buddy or Big Buddy, your child will also gain greater self-awareness.
You will be receiving more specific details about participation soon. In the meantime, please
feel free to talk with us if you have questions or would like more information.

Sincerely,

Little Buddy Teacher

Big Buddy Teacher
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Feelings Chart

sad

angry

excited

proud

peaceful

hopeful

scared

disgusted

happy

embarrassed

worried

lonely
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Self-Portrait

My name

Favorite book

Favorite animal

Things I like to do

When I grow up I want to be
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Draw a picture of yourself.

Handouts

Choose-and-Chat Cards
Download and print out the Little Buddy cards (with "Little Buddy" on one side and the
sayings on the other) and a set of Big Buddy cards (with "Big Buddy" on one side and the
sayings on the other). You will need enough sets so that Big Buddies can role-pay (with their
classmate) different buddy situations and how to handle them during the first Topic Buddy
Session on empathy (see page 34).
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Little Buddy

Little Buddy

Little Buddy

Little Buddy

Little Buddy

Little Buddy

Little Buddy

Little Buddy

Little Buddy

Little Buddy
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Act too shy to answer

Say “I don’t know”

Answer only half
of the question

Talk but don’t really
answer the question

Answer the question
as best you can

Answer the question
incorrectly

Answer the question with a
one word answer

Answer the question
as best you can

Ask your buddy if they can
help you think through
their own answer

Ask your buddy if they can
help you understand
the question
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Big Buddy

Big Buddy

Big Buddy

Big Buddy

Big Buddy

Big Buddy

Big Buddy

Big Buddy

Big Buddy
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Big Buddy

Handouts
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Answer right away for
your Little Buddy

Give your buddy
positive feedback

Give your buddy
positive feedback

Give your buddy
positive feedback

Add on to your
buddy’s answer

Ask your buddy a
clarifying question

Answer the question
with your own
personal experience

Tell your buddy
why their answer
makes sense

Interrupt your buddy
when they’re talking

After your buddy
answers, ask:
“Why do you think that?”
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So Funny I Forgot To Laugh
Story Vocabulary
apology

telling someone that you are sorry for something that you did

appreciation

a feeling of thanks

Capri di Vapida

a famous fashion model (in Arthur)

genuine

real

overreacting

responding or reacting to something too strongly

oversensitive

very sensitive; having one’s feelings hurt easily

pen pal

a friend who lives in a different place (usually far away)
with whom you send and receive letters

silent treatment

not talking to a person because you’re angry with him or her

Tenzin

the name of Sue Ellen’s friend from Tibet

Tibetan

someone or something from Tibet, an area in Asia

très chic

a French term meaning very cool or fashionable

yak

a large animal with long hair that lives in Tibet

Francine’s Tough Day
Story Vocabulary
annoy

to make someone mad and impatient

blast

something that is a blast is a lot of fun

bubbe

grandmother

damage

harm

Henry Skreever

the main character of a (fake) popular book series
on the Arthur series

marathon

a movie marathon is when you spend hours watching lots of
movies in a row

mistake

when you make a mistake, you do something wrong

ruined

damaged, spoiled, broken

spectacular

when something is very impressive or dramatic; amazing
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Buster’s Growing Grudge
Story Vocabulary
Christopher Columbus an Italian explorer who sailed across the Atlantic
to the Americas in 1492
failure

something that does not go well or is not a success

guarantee

a promise that something will happen or work

grudge

when you stay mad at someone because you think they did
something wrong to you

historical figure

a real person from the past

King Tut

an ancient Egyptian pharaoh, or king, whose tomb
was full of treasures

mummy

a dead body that was treated and wrapped in cloth a long time ago,
particularly in ancient Egypt

punch line

the part of the joke that makes everybody laugh (often the last line)

speech

a talk given in front of people, like giving an oral (spoken)
report in class

successful

this describes something that goes well or as you planned

Arthur’s Giving and Keeping Game
Game Vocabulary
amount

how much of something

autographed

an autograph is the signature (name) of someone. When something
is autographed, it has been signed, usually by the person who made it
(such as an artist or a writer) or by a famous person

collection

a group of related things, such as a collection of comic books
or stuffed animals

creator

the person who made or created something

make a difference

does it matter, or change how you feel?

tough

hard, difficult
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Dear Adil
Story Vocabulary
banquet

a dinner party

bazaar

a marketplace

caravan

a group of people traveling together on a long trip

Ecuador

a country in South America

Istanbul

a city in Turkey

newt

a kind of salamander, or creature that looks like a lizard

pen pal

a friend made through letter-writing

Turkey

a country between Europe and Asia
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Friendship Recipe

Friendship Recipe
Ingredients
a dash of
a cup of
a pinch of
a spoonful of

Instructions
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Certificate

75

© 2015 WGBH Educational Foundation. All rights reserved. “Arthur” & the other Marc Brown ARTHUR characters and underlying materials(including artwork) TM and © Marc Brown. AIM Buddy Project was made possible through the support of a grant from the John Templeton Foundation.

Name

Thanks for being such a good Big Buddy!

Name

Certificate
of Achievement

Certificate
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Big Buddy’s Name

Thanks for being my Little Buddy.
It was fun getting to know you.

Little Buddy’s Name

Good Job!
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Common Core Standards

Little Buddies (Grades 1 and 2)
ELA Reading: Literature, Grade 1

ELA: Speaking & Listening, Grade 1

Key Ideas and Details:
CCSS.ELA-LITERACY.RL.1.1
Ask and answer questions about key details in a text.
CCSS.ELA-LITERACY.RL.1.2
Retell stories, including key details, and demonstrate
understanding of their central message or lesson.
CCSS.ELA-LITERACY.RL.1.3
Describe characters, settings, and major events in a
story, using key details.

Comprehension and Collaboration:
CCSS.ELA-LITERACY.SL.1.1
Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with
peers and adults in small and larger groups.
CCSS.ELA-LITERACY.SL.1.2
Ask and answer questions about key details in a text
read aloud or information presented orally or through
other media.
CCSS.ELA-LITERACY.SL.1.3
Ask and answer questions about what a speaker says
in order to gather additional information or clarify
something that is not understood.

Craft and Structure:
CCSS.ELA-LITERACY.RL.1.4
Identify words and phrases in stories or poems that
suggest feelings or appeal to the senses.
CCSS.ELA-LITERACY.RL.1.6
Identify who is telling the story at various points in a
text.
Integration of Knowledge and Ideas:
CCSS.ELA-LITERACY.RL.1.7
Use illustrations and details in a story to describe its
characters, setting, or events.

ELA Reading: Literature, Grade 2
Key Ideas and Details:
CCSS.ELA-LITERACY.RL.2.1
Ask and answer such questions as who, what, where,
when, why, and how to demonstrate understanding of
key details in a text.
CCSS.ELA-LITERACY.RL.2.3
Describe how characters in a story respond to major
events and challenges.
Craft and Structure:
CCSS.ELA-LITERACY.RL.2.6
Acknowledge differences in the points of view of
characters, including by speaking in a different voice
for each character when reading dialogue aloud.
Integration of Knowledge and Ideas:
CCSS.ELA-LITERACY.RL.2.7
Use information gained from the illustrations and
words in a print or digital text to demonstrate
understanding of its characters, setting, or plot.

Presentation of Knowledge and Ideas:
CCSS.ELA-LITERACY.SL.1.4
Describe people, places, things, and events with
relevant details, expressing ideas and feelings clearly.
CCSS.ELA-LITERACY.SL.1.5
Add drawings or other visual displays to descriptions
when appropriate to clarify ideas, thoughts, and
feelings.
CCSS.ELA-LITERACY.SL.1.6
Produce complete sentences when appropriate to
task and situation. (See grade 1 Language standards 1
and 3 here for specific expectations.)’

ELA: Speaking & Listening, Grade 2
Comprehension and Collaboration:
CCSS.ELA-LITERACY.SL.2.1
Participate in collaborative conversations with
diverse partners about grade 2 topics and texts with
peers and adults in small and larger groups.
CCSS.ELA-LITERACY.SL.2.2
Recount or describe key ideas or details from a text
read aloud or information presented orally or through
other media.
CCSS.ELA-LITERACY.SL.2.3
Ask and answer questions about what a speaker says
in order to clarify comprehension, gather additional
information, or deepen understanding of a topic or
issue.
Presentation of Knowledge and Ideas:
CCSS.ELA-LITERACY.SL.2.4
Tell a story or recount an experience with appropriate
facts and relevant, descriptive details, speaking
audibly in coherent sentences.
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Presentation of Knowledge and Ideas (continued)

CCSS.ELA-LITERACY.SL.2.6
Produce complete sentences when appropriate to
task and situation in order to provide requested detail
or clarification. (See grade 2 Language standards 1
and 3 here for specific expectations.)

ELA: Language, Grade 1
Conventions of Standard English:
CCSS.ELA-LITERACY.L.1.1
Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
Vocabulary Acquisition and Use:
CCSS.ELA-LITERACY.L.1.4
Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade
1 reading and content, choosing flexibly from an array
of strategies.
CCSS.ELA-LITERACY.L.1.6
Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts, including using frequently
occurring conjunctions to signal simple relationships
(e.g., because).

ELA: Language, Grade 2
Conventions of Standard English:
CCSS.ELA-LITERACY.L.2.1
Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
Knowledge of Language:
CCSS.ELA-LITERACY.L.2.3
Use knowledge of language and its conventions when
writing, speaking, reading, or listening.
CCSS.ELA-LITERACY.L.2.3.A
Compare formal and informal uses of English
Vocabulary Acquisition and Use:
CCSS.ELA-LITERACY.L.2.4
Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade
2 reading and content, choosing flexibly from an array
of strategies.
CCSS.ELA-LITERACY.L.2.6
Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts, including using adjectives and
adverbs to describe (e.g., When other kids are happy
that makes me happy).
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Common Core Standards
Big Buddies (Grades 4 and 5)
ELA Reading: Literature, Grade 4
Key Ideas and Details:
CCSS.ELA-LITERACY.RL.4.1
Refer to details and examples in a text when
explaining what the text says explicitly and when
drawing inferences from the text.
CCSS.ELA-LITERACY.RL.4.2
Determine a theme of a story, drama, or poem from
details in the text; summarize the text.
CCSS.ELA-LITERACY.RL.4.3
Describe in depth a character, setting, or event in a
story or drama, drawing on specific details in the text
(e.g., a character’s thoughts, words, or actions).
Craft and Structure:
CCSS.ELA-LITERACY.RL.4.6
Compare and contrast the point of view from which
different stories are narrated, including the difference
between first- and third-person narrations.
Range of Reading and Level of Text Complexity:
CCSS.ELA-LITERACY.RL.4.10
By the end of the year, read and comprehend
literature, including stories, dramas, and poetry, in
the grades 4–5 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

ELA Reading: Literature, Grade 5
Key Ideas and Details:
CCSS.ELA-LITERACY.RL.5.1
Quote accurately from a text when explaining what
the text says explicitly and when drawing inferences
from the text.
CCSS.ELA-LITERACY.RL.5.2
Determine a theme of a story, drama, or poem from
details in the text, including how characters in a story
or drama respond to challenges or how the speaker in
a poem reflects upon a topic; summarize the text.
CCSS.ELA-LITERACY.RL.5.3
Compare and contrast two or more characters,
settings, or events in a story or drama, drawing
on specific details in the text (e.g., how characters
interact).
Craft and Structure:
CCSS.ELA-LITERACY.RL.5.4
Determine the meaning of words and phrases as they
are used in a text, including figurative language such
as metaphors and similes.
CCSS.ELA-LITERACY.RL.5.6
Describe how a narrator’s or speaker’s point of view
influences how events are described.

Range of Reading and Level of Text Complexity:
CCSS.ELA-LITERACY.RL.5.10
By the end of the year, read and comprehend
literature, including stories, dramas, and poetry, at
the high end of the grades 4–5 text complexity band
independently and proficiently.

ELA: Speaking & Listening, Grade 4
Comprehension and Collaboration:
CCSS.ELA-LITERACY.SL.4.1
Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 4 topics and texts,
building on others’ ideas and expressing their own
clearly.
Presentation of Knowledge and Ideas:
CCSS.ELA-LITERACY.SL.4.4
Report on a topic or text, tell a story, or recount an
experience in an organized manner, using appropriate
facts and relevant, descriptive details to support main
ideas or themes; speak clearly at an understandable
pace.

ELA: Speaking & Listening, Grade 5
Comprehension and Collaboration:
CCSS.ELA-LITERACY.SL.5.1
Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 5 topics and texts,
building on others’ ideas and expressing their own
clearly.
CCSS.ELA-LITERACY.SL.5.2
Summarize a written text read aloud or information
presented in diverse media and formats, including
visually, quantitatively, and orally.
Presentation of Knowledge and Ideas:
CCSS.ELA-LITERACY.SL.5.4
Report on a topic or text or present an opinion,
sequencing ideas logically and using appropriate
facts and relevant, descriptive details to support main
ideas or themes; speak clearly at an understandable
pace.
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ELA: Language, Grade 4
Conventions of Standard English:
CCSS.ELA-LITERACY.L.4.1
Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
Knowledge of Language:
CCSS.ELA-LITERACY.L.4.3
Use knowledge of language and its conventions when
writing, speaking, reading, or listening.
Vocabulary Acquisition and Use:
CCSS.ELA-LITERACY.L.4.4
Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade
4 reading and content, choosing flexibly from a range
of strategies.
CCSS.ELA-LITERACY.L.4.5
Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.
CCSS.ELA-LITERACY.L.4.6
Acquire and use accurately grade-appropriate general
academic and domain-specific words and phrases,
including those that signal precise actions, emotions,
or states of being (e.g., quizzed, whined, stammered)
and that are basic to a particular topic (e.g., wildlife,
conservation, and endangered when discussing
animal preservation).

ELA: Language, Grade 5
Conventions of Standard English:
CCSS.ELA-LITERACY.L.5.1
Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.
Knowledge of Language:
CCSS.ELA-LITERACY.L.5.3
Use knowledge of language and its conventions when
writing, speaking, reading, or listening.
Vocabulary Acquisition and Use:
CCSS.ELA-LITERACY.L.5.4
Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade
5 reading and content, choosing flexibly from a range
of strategies.
CCSS.ELA-LITERACY.L.5.5
Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.
CCSS.ELA-LITERACY.L.5.6
Acquire and use accurately grade-appropriate general
academic and domain-specific words and phrases,
including those that signal contrast, addition, and
other logical relationships (e.g., however, although,
nevertheless, similarly, moreover, in addition).
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